
 1 

 
��������	�
�	���
�
��
�������������
�������


 
 

��������	
��������
����		��
���
���	���
���
����������
��
���


�����
������
���	�
�����	���	���





��
� ����
������� 
! ����
"����� 
#��	�
�����



���
�����	���	�
! ��$����
�����	������




���������
%�
�����
������
����
&�������
' ��( ��$ 
���	�
������	�


"�

�� 
��
)��	���
���	�����
����( �� 
* 
��������	�
�������



���	�����
����+







©2008           
 
 












�



 2 

������	
��	�������







�������	����,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,+-
 
 
 





&���
��
���	�
�����	���	�
���	���,,,,,,,,,,,,,,,,,,,,,,,,.





��/����
����
���
�����	���	�
��
���	�



 01
����
��
! ��$,,,,,,,,,,,,,,,,,,,,,,,,,,,,,++2
 
 

 



 31
����
 ��%��	�,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,++4



 -1
! �%����,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,+
00





��������



 01
���	�
�����	���	�
��������
���
++,,,,,,,,,,,,,,,,,
03



 31
���	�
�����	���	�
��������
���
,,,,,,,,,,,,,,,,,++
0-



 -1
)�
������



 
 �1
��������,,,,,,,,,,,,,,,,,,,,,,,,,,,,
05



 
 %1
������
���,,,,,,,,,,,,,,,,,,,,,,,,,,+
0.



 
 	1
����������,,,,,,,,,,,,,,,,,,,,,,,,,,+
02


#������,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,
06





���	�
7���������,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,
08


)�	���	��
)���,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,
08





���������
7���������,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,
39


���������
�	�����
������,,,,,,,,,,,,,,,,,,,,,,,,,,,,++
30



 


�������:
�;

��

��
)��$�



 01
������	��,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,
32



 31
�����	����
! ��$�����



 31
���
* 
���	�,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,
-4



 -1
�����
�����,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,+
54



 51
���	�
�����( ,,,,,,,,,,,,,,,,,,,,,,,,,,,,++
 2-



 .1
! ��$�����
���
� �������
�:������
������
��	�
)��$,,,,,,
 46





�������:
�;

����������
��%��	�,,,,,,,,,,,,,,,,,,,,,,,,+
 80



 01
������,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,+
 83



 31
� �����,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,++
 8-



 -1
#�<<,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,+
 85



 51
&����,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,++
 8.



 .1
=��
=��,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,++
 82





�������:
�;

>�����
! �%�����,,,,,,,,,,,,,,,,,,,,,,,,,
 84


1=�( 
��
�		���
���
'��"
���������
���
)��	����
* 
&�������
��
���	�


1=�( 
��
�		���
���
��
����+
��
���	�����
7����
����
�:��	�������
��
! ������
���
"���
��

���	�����


�

�



 3 

�������������



)��
�����
������
��%��	
�	�����
���
��
���
���	���
��
�
���
������
�����	���	�1%����
����������


��/����
����
��
���
����
�	����
�����+


)����
�����	���	�
��/����
����

���
%�

��
��
��:
���������
����� 


���
��
( ��	�
��
���
����+

���	�
��
���
��
����
���
���
�
����

��
%�
����
��
�������
���
����
��/����
���+



��������
���	�
��
�������
��
����
�
��( 
�	�����
��
���
����� 

���
�����
����
%���
�%��
��
�����
���	�
��


�������
������� 
( ���
	�

�����
������ 
��
�������
�����
��
�����+

������
( ��
���
�
���	�
%�	$������



��
���
��
�������
���
��
���
����
��/����
���
�������
���( ���
�����	���	�
��
���	�+

����
�����
( ������


��������
���	�
��������

��
%�
�%��
��
�������
���
�����	���	�
��
����
%����
�������
�����
��
���	�
������
���


����
�	����
�����+







��
�
��
���
�	��������
����
�������
�����	���	���
���
���	�

��
����
�������
�����	���	���
���
�����
��/����
����+



���
�:�
��� 
�
���	�
�����
����
���
( ����
���
���	�
�����	���	�

��
����
�������
����
��
����
�������


&�������
����
�����	���	�+






��������������
�� ����������




 !������( 
���
��/����
����
���
�����	���	�
��
���	�+

)��
��/����
����
���
������
��
���
	����
	�����


?����
��
! ��$?

�����
��
����
=���%��$+

�����	���	�
��
�������
����
�����
��	�����;




01
��������
@	����������� 
��

�$���
���	��A


31
������
���
@%����� 
B�<< 

����� 
��� 
���
��� 
&����
���	� 
�����
���	� 
���

���
������A


-1
����������
@���	������
���
( ������
�%���
���	�A





"!�
��
������<�
��������
( ���
���
��
����
&�������
( �%����
���
��
����
��
�������
( ��$+




C( ( ( +��������������+���D




#!�����	�
3
���
��
���
�����( ���
-
��
	�
�����
������
����
����
�	����
�����+




1��������



1������
���


1����������





$!���
�����
���
���	�
�����	���	�
��������
���
+

)���
���

�����
���
��	���
��( 
���
( ���
�������
���


�����	���	�+





%!���
�����
���
��������
���
+

)��
���


���
%�
������
%�
������
�
������
��
�������� 
���
%�
�
�	����


�������������� 
��	�
��
�
���	���
��
����	���� 
���
%�
����
�����	���	�
	��	�+






&!
��$
����
�	����
��
�������
���
( ���
�
���	�
�����	���	�
���	�+

)���
������
( ���

���
( ���
���
-
��
��


��	�
��
�����
���
�

���
�

��
-
�����
�����
��
����
���
����
��
���	$
( ���
����
����+

)��
	��	�
( ���
����


%�
������%��
���
����	�
���
�1
���+

)��
��
��
���
	����	�
�����
�����
��
���	�
�����	���	�
���	���
	��
%�


�����
��
����
%��$
���
����
��
���
( �%����
C( ( ( +��������������+���D+






 4 

'!�! ��$
��
����
���	�
�����	���	�
���B�	��
��
��������
��
����
����+

E���
�
B������
��
����
��������+

F��


( ���
����
����
��
$���
��	����
��
����
���B�	�� 
( ��	�

��
��	����
���������� 
������ 
������ 
���	�����	


����� 
���
�����
$����
��
��	�
��������+





(!�! ���
���
���
����
	��	�
����$
����
���
���
����� 
������
���
��
����
��	�
��������
��������
���


����������+

)��
����������
( ���
����
����%�	$
��
��	�
����
��
����
���������+

)���
����������
( ���
���
���


$��( 
��
����
( ��$
��
�����	����+

��
��
��
�����	���� 
���
����
	�
������
����
( ��$+

��
��� 
���
����%�	$
���


���
( ���
���
���
$��( 
��
( ��	�
�����
���
����
��
�
�����+

F��
( ���
����
���
�����������
��
������
����


( ��$
��
�
�����
��
�+




 5 

�)�������*������+���)�,-�.)/�)�����



)��
�����( ���
���	�
���	�����
����
%���
������� 
�����
���
�����	��
��
��
����
&�������
'��( ��$
���


���	�
������	� 
��	+
��
���	�G����������
���
���
�����
������
���	�
�����	���	���+

��
���
����
����
��
�


���	�
��
��������� 
������
	����	�
������
��
����
����+





������ 
)����+


 ��������
 
 �����%������H �
���+	�



���<��� 
#���
 
 �+
7����( �	�
 
 7
B%3H ����<��+���


������� 
�����	��
 ! ��( �	$
 
 �.246���	�H ���+	�



����< 
�������
 �+
7���( �	�
 
 �%���<H ���+	�



������� 
' �$$�
 
 ��������	�
 
 ��$$�I	������H ���
���+	�



����:�� 
#�������
 ��������
 
 #�������H 	��������������	�������+	�



����
��� 
�����
 �����
����
 
 �&����
���H 	�:+���


��J��� 
��������
 ��
������� 
� �
 ��������������H �
���+	�



������� 
�����
 �:����
 
 
 ����I�������H ����<��+���


����� 
�������

 ! ��( �	$
 
 ��	$����3939H ���+	�



7��� 
&����
 
 #�������
 
 &����7���H 	�:+���


#��
�� 
E����
 
 =����������
 
 E����+B��
��H �
���+	�



&���� 
7����
 
 ��������
 
 �����8H 	�:+���


� ������� 
���%���
 ' +
E������( �
 
 %B
��	���H ����<��+���


� ������ 
��%
 
 ��������
 
 ������( $H 	�:+���


' ��� 
��%����
 �:����
 
 
 �'H �����	�+	�



'���� 
��%��
 
 ! ��( �	$
 
 ���	���%42H ���+	�



"����� 
! ����

 ��������	�
 
 ( ������H ��������	�+���


����� 
������

 ��������	�
 
 ������+�����H �
���+	�



����
%� 
&���


 ��������
 
 ����
%�����H 	��������	�����+���


�	���� 
=�����

 ' +
E������( �
 
 ��	����H 	�:+���


������� 
� ����
 ���	�


 
 
�����������0H 	�:+���


������%��� 
#����
 ��������	�
 
 B�������
�������%���H �
���+	�











 6 

���+��*�0 ��1�@�������
6G-G94A�
)��
����
��
! ��$ 
��
��������� 
����
�
�������
( ����
�������
���
���	�
�����	���	�
��
��
������
%���( +
)���
����
��


! ��$
	����
%�
	����	���
����
��
�
���
��	����
������	�
��$��
���

( ��$
�������
���
���
��
�	����
�������
���G��


�:�
����
���

�������
�����
��
�	����+





���)����-�,������)2,+
@J����
��
����;
-
���	�� 
5
���	�
�������A
)=�
�)>��');


3� 4
������

���
���
���%��
�
��
��������
��
�
���
��
K





���������

������2)�)������������*�)��/�)�������5 �������)�,��,)����/.��5 �.�5 ����2��6/�5 ������6+��,����������������

�,���������!����/�)����,�����*��,������������5 ����6���,������)2,��!�	����5 2��.��)����)/����2��������)//�� ��!�

���������)��6��2��*��5 ���6+���/������������5 6/�!�




3�"4
>���
	�����������	
���
�
���
���
����
K
3�#4���

���	����
����� 
�
����� 
��
	�������
��������	K



3�$4
�:�������
�
/������ 
����� 
���G��

���	�����
K





�����������,������2)�)����)������*�)��/�)����� ��5 ����������)������)�,!�	����)5 2/��5 ����6��)������5 6/��� ��1��*�

�,�������5 ����2��2/�!��,���������5 ����6�����,���)���/���������!��,���,����5 �������/�����.��������*���������������

*��5 ���,��������2/�����3�!�!�,�����+7�/����)����7�)���7��������7�5 )�,�5 )����4!�




���*��5 ���
@J����
��
����;
-
���	��A
)=�
�)>��');


3� 4
���( �
$���������	
�( �������
���

���
���
�$����
K
3�"4
��
���������
�����
�	
�	����
K
3�#4
��
���������


����
�	
�����
���
�������	
�:��������
K
3�$4
������
�
���	�
��
�( �
���������
������L
��
������LL
( ���
��������	


�����	�M





�����������,������5 2/����)��������)�������)������*�)��/�)����� ���������3*��5 �4������+/����,)��)������/�����,)���� ��

5 �������������)����!���������5 )+�2��*��5 ������/�7�������������5 6/��� ��1!��,���)����5 )+�6��)��������6+��,��

���������������,������)2,���6+��,���������!���������5 ����6���/�)�/+�.���6/�����)��/�)���'%8 ��*��,��2���������� ��1!�




���2������
@0
����� 
2
( ������
�����( � 
3
������	�
������ 
����G( ������
�:�
A
)=�
�)>��');


N'���;
���
( ������
( ��$

���
%�
��
��
�%���
��������
��
%�
	������
��( ����
�����	���	�+
���
������

���
%�
���%��


���	��
���
��
03
�����
����+O


3� 4
���( ���
��������	
/��������
�%���
���	�
K
���������� ����)+



3�"4
! �����
�
�������	���
��
%��
��
���	�
�����( �
����
���( 
$��( �����
��
���	�
��
��
���
���

���
��
���
���	���
��


���	�
	����	��

K
����������&�� ���������.��� ���

3�#4
! �����
������	�
������
��
������
����	�
����
���( 
$��( �����
��
���	�
��
��
���
���

K



����������"�2)2���



3�$4
�)�����)����)/����� ��������9����9)5 �� ��,��6�.����������)��)�����)�����




L�����P�������
	�������
��
���	� 
�+�+
%����� 

����� 
B�<< 
���


LL
�����P

���
���	���	
	������� 
�+�+
�����

��� 
&����
B�<< 
	����
������
%�����








 7 

�����������	
�����������
: ����:�����@�������
6+-+94A





���)����-�,������)2,+��

�,������������

��.)����� ���*������� �5 �������

�

3� 4���/.���5 �.�5 ����

2��6/�5 ��;;�

• �������
	��
�������� 


�������
���
�����



���
���
���%��
�


@����1��������A+





• �������
	��
�����



���
���
���%��
�
��


��������
��
�
���
��+





• �������
���
�������


��		���
��
�������



���
���
���%��
�
��


��������
��
�
���
��+





�

�

3�"4�: �����,������)2,���

*��5 ��)����/�5 �����<����)�

��/���

• ���
����
���
���
�


���
����
��
��
��������


( ��
���
���
	�����
���


%���
���
( ���

���
����


��
���
	�����������	


( ��$+





• ���
����
��	�
��


	������� 
������
��	���� 


�����
	������ 
��

����


���
���

���� 
���


�������



• "��
��

���


	�����������	


���
�G����	�����
���


�������
N�+�+
�� 
��� 


�����
@������,A 
���
�


���
��������� 


�		�
�������
@0A 
@0 3A 


@0 3 -A 
��	+ 
��
�����


����%��
������<���


����	�����O+


• �
�������
����
��
��



���
��
��	����
���
����


���
���
�+





�

�

3�"4�: �����,������)2,���

*��5 ��)����/�5 �����<����

������)��-�������5 6/����

• ���
����
���
���
�


���
����
��
��
��������


( ��
���
���
	�����
���


%���
���
( ���

���
����


��
���
	�����������	


( ��$+





• ���
����
��	�
��


������ 
	������� 
������


��	���� 
������
��������� 


�����
	������ 
��

����


���
���

���� 
���


�������Q



• "��
��

���


	�����������	


���
�G����	�����
��


������� 
�+�+
���
��
	����+





• �
�������
����
��
��



���
��
��	����
���
����


���
���
�+





�

3�#4���5 5 ����)�������)�7�

�5 �����7������/���)/�

)���,�����;;�

• � ���
���


	�

���	����
��
�


����������
��
����������


( ��Q
�����
��������


������	�R�
���������+





• � ���
���


	�

���	����
����� 


�
������ 
��
	�������


��������	 

����������


������	�R�
���������+





• � ���
���
��
���
��


	�

���	����Q

��
��	$


	��������	�+



�

3�$4��92�������)�=�)/��+7�

��+/�7�)��-���5 ����)/��+�<��

�

�

�

�

�

�

�

�

�

• S ������ 
����� 


���G��

���	�����
���


��������
��
( ��$+


�

�

�

�

�

�

�

�

• S ������ 
����� 
���G��



���	�����
���
���������%��


��
���
( ��$+


�

�

�

�

�

�

�

�

• S ������ 
����� 
���G��



���	�����
������
%��
���


��	���������+


�

�

�

�

�

�

�

�



 8 

���*��5 ����<�

�,�����������

�

��.)����� ���*������� �5 �������

3� 4��,�� ��1�����,�����

)� )�������)���5 �.�5 ����

�1�//��;;�

• ��
���������
�
����


�����
��
	��������	�
���


�����%�����
��
������
���


��	���	��
�$����
����


��/����
�
�����
����
��


�������� 
���:�%����� 


������� 
���


	�����������+





• "����
��
���������


�������� 
���:�%����� 
������� 


���
	�����������
��


�����������
��
���
�����+





• ��
���������
��
�


�������� 
���:�%����� 
������� 


���
	�����������+





3�"4���5 �����)�����,+�,5 ���

)����+�<�

�

• ��
���������
���


	�
���:���
��
���


�����
�
����������
���


( ����
%��� 
��
��/�����


%�
���
���	�+


• ������
�
�����
�	


��������
�		�������
���



��������
���
�����������


��
��+





• ������
�
�����
�	


��������
���

��������
�


��
��
��
�( ���


�		�������+





3�#4���5 �����)�����+�)5 ���

�)����)���)��������

�92�������<�

�

• ��������

���
���


( ���
�
	����
���
������


���������
��
���
%���
��


���	� 
��
� 
( ����� 
���


���( 


• =��
�
����������


�����
��
��������


��������
	������


����������
����
���
��( 


������


• �����
��
���������


	�

��
���
��
���



���
���
���
	��	���+





• "����
��������



���
���
( ���
	������
��


������


• >���
������
/��������


���
��������


• "����
��
���������


	�

��
���
��
���



���
���
���
	��	���+





• ��������

���
���


( ���
��
�
	������
��
������


• >���
��( 
������


/��������
���
��������


• ��
���
��


��
���������
	�

��
���


��
���

���
���
���


	��	���+


3�$4����*��5 ���)�����*��� ��

��**������������������+/���

� ��,���+/������*/����+�3�!�!�

6)//��7�5 �����7��*���)�7�

6)//���5 7�>)??7�,�2;,�27��)27�

����,�)������)�4�

• ������
�
��
�( �
��



���
���	�
������
��


������
( ���
�
����
�����


��
��������	
�����	�+





• ������
�
��
�( �
��



���
���	�
������
��


������
( ���
�

�������


�����
��
��������	
�����	�+





• ������
�
( ���
�
��( 


�����
��
��������	
�����	�+



































�

�

�

�



 9 

���2�������
@'���;
�&�
���������
������
�����
��
����
( ������
( ����
�����������+A





���2�������<�

�,�����������

��.)����� ���*������� �5 �������

3� 4����� ����

)���,�����=���������

)6�����)����<��

3	������)+@����6/��

�2)���7� "�2�����

*���!4


• ���( �
�


	��������%��
$��( �����


��
���	�
��
��
���
���



• ���( ���
��


��������	
/�������


�%���
���	�
��
�


	�
�������
���


����������
�����
��
��


�&�
�%���
��������


�����+





• ���( �
�
����


$��( �����
��
���	�
��


��
���
���




• ���( ���
��


��������	
/�������


�%���
���	�
��
�


����������
�����
��
��


�&�
��
��������
�����+





• ���( �
�
%���	


$��( �����
��
���	�
��


��
���
���



• ���( ���
��


��������	
/�������


�%���
���	�
��
��
�����


%��
��

��
%�
��
�
����( 


��������
�&�
�����+






�

�

3�"4�0 ������)�

�����*��)�����5 6���

�*��)������.��� ��

�,)���,�� �

1��� /������*�

�)����)��)��)���

*��5 7�)����*��,��

2��������*��)����

��������5 �<��

3��9���.��� �@��)�,����

���6/���2)���7� "�

2�����*���!4


• >���
���
���
����
��


���	��%��
��
�����	����


�����


• =���������
���	���	



�
����
( �����
���


������
��	�
����
���


���	��%��
��
������
��


����
���
������
	��


��	����
���


�������



• ��������
����������


	�

����
�%���
���


������
��
�
�����	����


���	�
���
���

������+





• >���
���	������� 


�������� 
�������������� 


���
����������


	�����������


• ��	�����
���	������


��
��
�����
�����


���������
���	��
��


���	�
��	�����
( �����
�


������
��	�


• >���
�����


���	�������
��������


@������
�	����
���%�
���


�����������
��B�	�����


���
�����%�A
( ����


���	������

���
��� 


	����
�� 
�������� 



���	G��:�
��
�����


������
��	�
���
����



• >���
������
���
��


���
�����
( �� 
( ��� 


( ��� 
���
( ����
��
���


������
��	�+






• ���������
��		������


��
�����
���	������� 


�������� 

��������������


���G��
����������


• ���	�����
����
����


�����
���������
���	��


��
���	�
��	�����
( �����


�
������
��	�


• >���
��
�
�����


���	�������
��������



( ����
���	������



���
��� 
	����
�� 


�������� 

���	G��:� 
��


�����
������
��	�


���
����


• >���
�
������


���
��
���G��
��

������


���
��

T( �� 
( ��� 


( ��� 
���
( ����
��


������
��	�+?


�

3�#4�0 ������

����)��,�2)2�������

.)�������2�����,)��

�,�� �1��� /������*�

�)����)��)��)���

*��5 �<�3�� ��

2)2���@��)�,����

���6/���2)���7� "�

2�����*���!4�




• >���
���
���
����
��


���	��%��
��
�����	����


����� 
����

��
���
��


������
��( 
��
����������


��������
����
��%B�	�



�����


• ��
���������
�%�����


��
��������<�
��������


������	����
( ���
��	����


�����
�����


• �����
�
������


�%���
����	
��
�
( ��


����
��
	����
���


��������+





• >���
�����������


������	�
���������
���


������
�������	�
���
��


• =��
��
�������	����


( ��	�
��	�����
�
�����


������
�����
��� 
�


%��� 
���
�
	��	������


• �����
�

���
�

��


-
���������
�����
��


����	��
@�+�+
%��$ 


�������� 
����	�� 
���1

����	�
%��$A


• 	�����������


��������
	���
�
( ���


������	�Q



• �������
�����
�


• ����
���
��
���


�����������
������	�


���������
���
������


�������	�
���
�� 
%��


���
����
���
���		�����


��

������


• =��
��
�������	���� 


%��� 
���
	��	������ 


%��
������
�����
���
��


��	����
��

������


• �����
��( ��
����
-


���������
�����
��


����	��


• ���������
��������


	���
�
( ���
������	�


• ����
���
��
�����





 10 

������
�%���
����	+
 ������ 

%��
��
�����


��	����+











� ��.)����� ���*������� �5 �������

�

�

�

�

�

�

�

�

�

�

�

3�$4��)�����)����)/�

���� ��������9���

�9)5 �� ��,��6�.��

��������)��)����

��)����<�




• �������
���	��%��
���


��
���������
���


��������	��
�
���


�����
��

���
���	�


���
�


• �������������


�		�������



	����
��G�����������


�����
���

���	


• 7����
��������


%�	$������
�����
�����


��
��	�
���



• ��
�����
���


	�������
���	���
���


���	�
���
���
�����
���


���
 
��
������


• ��
�����G	��������


�( �
���������
���	�


	�
���������
��
���	��


��
���
�
��
��
� 
���	� 


���
������
@
�$��
��


�����
��:
�%����������


���
��	�
���	�
�����



�	�
������
���


���	�������A


• ���	�����

���


��������	��
���


��
���������
%��( ���


���	��
���
����
���	�


���
�������+





• ���	��%��
���


��
���������
���


��������	��
�
���


�����
��

���
���	�


���
�


• �������������


�		�������



	����
��G�����������


�����
���

���	


• 7����
�		�����


%�	$������
��
��	�


���



• ���	��%��
��( 


���	�
	����	��
��
�����


���
���
�


• �:������
��( 
���
��


���
�����( ���
�������
��


���	�

@������� 

���	 


������
��� 
���
 
������ 


��	����A


• ��
�����G	��������


�( �
���������
���	�


	�
���������
��
���	��


��
���
�
��
��
� 
���	� 


���
������
K

�$��
��


�����
����
�%����������


���
��	�
���	�


• ���	�����

���


��������	��
���


��
���������
%��( ���


���	��
���
����
���	�


���
�������+





• ���������
���	��%��


���
��
���������
���


��������	��
�
���


�����
���	�
���
�


• ���������


�������������
���������


�
���


	����
��G�����������


�����
���

���	
��


�����
���	�
���
�



• 7����
��
�( ���


�		�����
%�	$������


�����
�����
��
���


���
Q



• �:������
%������
��( 


���
��
���
�����( ���


�������
��
���	�


@������� 

���	 
������


��� 
���
 
������ 
��	����A



• ��
�����G	��������


�( �
���������
���	�


	�
���������
��
���	��


���

�$��
��
�����
���


�%���������
��	�
���


���
��
��
� 
���	� 
���


������ 
�����
��
�


���	�
���
�������+
































 
�

�

�

�



 11 

0 �6�����
�

�

�

 
 
 
 
 
 
 
 



)�
����
���
���	�
�����	���	�
��	�
����
��
���
( �% 
��
��;


( ( ( +��������������+���





���	$
��
����
�����	���	���


���	�
��	�
����
���
������
��
���
����1����
����%��
@���
%���( A


���	$
��
���
���
���
( ���





���	�




�����	���	�
�:��	�������




������
���




�������
! ��$


��	�;��5 )����)�1��






���	�
�����( 







���
* 
���	�







�����
���	�




�9��������)�1








������	��




��)�,���A ��.)/�)����








J��( 
&���





�

�

�

�

�

�

�

�

�

�

�

�

�

�

�



 12 

�)�������*������+����2��)/�
��5 �

�

�
'�
�;
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII





�	����
������	�;
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII





>��
����
�����
��
�������
����
���	�
�����	���	�
��������+
� �$�
����
��
�������
��	�
��
���
	�
�������
���
��



���
( ���
����
	��	�
��
���	���
����
��������+
)��
�����
��������

���
%�
������
%�
���
������� 
������G�������� 


	��	� 
���
�	����
��������������+






0+

��������
���
�( �
	���������
����
���
������
��

���+


II������
 
 

 II������


 
 
 II�������





3+
���	��%�
���
���	��
��
( ��$
����
���
������
��
	�
�����
��
�����
��

���
���
���������
��
���
�( �
	���������+


��	����
��
�������( 
��
( ���
���
����
��
�		�
�����
���
���	���
���
	���������
���
�%���	���
���

��
��	������+


F��
( ���
����
��
�������	�
���
����
��
! ��$ 
���
����
��%��	 
���
���
���	�
�����	���	�
�	�����
������+
F��

��


����
��
��
��
�
�����
�����
������	�
��
�����
��
	�
�����
����
����
��
���
��������+
� �$�
����
��
��������
( ��	�


�����	���	�
���������
( ���
%�

��
��
��	�
	�������+





��������
U0
IIIIIIIIIIIIIIIIIIIII


�����	���	�
���������;





����
��
! ��$
��
%�
	�
������;








��������
U3
IIIIIIIIIIIIIIIIIIIIIIIIIIII


�����	���	�
���������;





����
��
! ��$
��
%�
	�
������;








-+
�:�����
( ��
���
	����
����
�����	����
���
���

���
	���������
��

���
���
����
�	����
����������
��/����
����+



����	�
�
��������
����
���
����
��	����+





����

����

����

����

����

����

����

�

�

�

�



 13 

�)�������*������+��22��.)/�
��5 �

�

�
����������
���
�����
������
���	�
�����	���	�
��/����
����+
�
����������
���
��	������
( ��$
���


	�
�������
����
����	���
��������+
�
����
����������
����
����
����
��
! ��$
( ���
%�
����
��

���
���
�����


������
7���������
��/����
����
���
���
����+


�

�������
' �
�
@�����A;
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII



F���
��
7���������;
IIIIII


�������
���������;
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


����;

IIIIIIIIIIIII








������G7�������
' �
�
@�����A;
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII





������G7�������
���������;
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII



����;
IIIIIIIIIIIIIII





���	�
' �
�
@�����A;
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII





���	�
���������;
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII



����;
IIIIIIIIIIIIII





�	����
��������������
' �
�
@�����A;
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII





�	����
��������������
���������;
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII





����;
IIIIIIIIIIIIIII
 
 
 
 
 
 
 
 
 


�

�

�

�

�

�

�

�

�

�

�

����

����

����

����

�

�

�

�



 14 

�,������/)����)�������*����������

��5 �/���-�,��1/����<����)�����


3� 4
������

���
���
���%��
�
��
��������
��
�
���
��
K



���������
����
��������
�������
��
��
�����
���

�����
��	�
����
�����

���
���
���%��
�
���
%�
���
������	���
��


���
�������+
��
�����
�����
��
�����
�������

���
%�
	������������+
"��
�
�������������
��������
��
����( ��+
�������


	��
%�
������
��
%�
�������
��
����
%��+





���	�
�����
U0;


����
���;


��������
@���������
��
	��	�A
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


����
��������;






���	�
�����
U3;


����
���;


��������
@���������
��
	��	�A
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


����
��������;






���	�
�����
U-;


����
���;


��������
@���������
��
	��	�A
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


����
��������;






���	�
�����
U5;


����
���;


��������
@���������
��
	��	�A
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


����
��������;






3�"4
>���
	�����������	
���
�
���
���
����



3�#4���

���	����
����� 
�
����� 
��
	�������
��������	


3�$4
�:�������
�
/������ 
����� 
���G��

���	�����







���������
)����
��������
���	��
��
��
�����
�( �

������
��������
��	�+
"��
��
���

���
%�
��
����
%��
( ��$
��


�����
��

���
������+
)��
��	���

���
%�
������
�
����
��
����+
)��
�����

���
��	����
������	�
��
�����
	������


���

�����
���	�������
@�+�+
������� 
���������� 
���� 
�	���	� 

����
���	�A+





���	�
U0
@����
%��
��
-
��

���
������A


����
���;


��������
@���������
��
	��	�A;
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


����
��������;






���	�
U3;
@����
��
����
K
	��	��
���A


����
���;


��������
@���������
��
	��	�A;
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


����
��������;






���	�
U-;
@���
��
	������
���

�������
���	������A


����
���;



��������
@���������
��
	��	�A;
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


����
��������;








 15 

�,������/)����)�������*����������

��5 �/���-�,��1/����<����*��5 ����



3� 4
���( �
$���������	
�( �������
���

���
���
�$����
K
3�"4
��
���������
�����
�	
�	����
K
3�#4


��
���������
����
�	
�����
���
�������	
�:��������
K
3�$4
������
�
���	�
��
�( �
���������
������L
��


������LL
( ���
��������	
�����	�11



���������
)����
	�
�����
���
	����������
���	��
��
��
�����
�( �
������
@���
�A
��
������
����
���
��
����


����
�( �

������
��
��������+
�������

��
������

��
���� 
����
��
����
%��
( ��$+
)��
���	�

��
%�


��������
%�
���
������	���
��
	������������
%�
���
�������+
�������

���
%�
	������
����%��
��
��
�����
4.V 


��
���
���������
( ��$+








���	�
U0
@�����
IIIIIIIIIIIIIIIIIIIIIIIIA


����
���;


��������
@���������
��
	��	�A
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


����
��������;












���	�

U3
@�����
IIIIIIIIIIIIIIIIIIIIIIIIA


����
���;


��������
@���������
��
	��	�A
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


����
��������;












���	�

U-
@�����
IIIIIIIIIIIIIIIIIIIIIIIIA


����
���;


��������
@���������
��
	��	�A
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


����
��������;
















































7����;
�������
	�������
��
���	�
��	�
��
%����� 

����� 
B�<< 
��� 
�����


�����;


���
���	���	
	�������
��
���	�
��	�
��
	����
������
%����� 
7����


����� 
�����
B�<<



 16 

�,������/)����)�������*����������

��5 �/���-�,��1/����<����2�������

�
	
����
���
� ������
� ���
� ���
��
��
��
�����
��������
��
��
�������
��� ����
������������
���
������
� ���
��
������
������


���
��
��
�����
������





3� 4
���( ���
��������	
/��������
�%���
���	�
K
���������
0
�����






�����
)����;



����
���;



��������
@���������
��
	��	�A;
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


����
��������;



7����;



�

3�"4
! �����
�
�������	���
��
%��
��
���	�
�����( �
����
���( 
$��( �����
��
���	�
��
��
���
���

���
��
���


���	���
��
���	�
	����	��

K
���������
2
( ������
�����( �



�

�����( 
U0;


����
���;



��������
@���������
��
	��	�A;
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


����
��������;



7����;






�����( 
U3;


����
���;



��������
@���������
��
	��	�A;
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


����
��������;



7����;






�����( 
U-;


����
���;



��������
@���������
��
	��	�A;
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


����
��������;



7����;






�����( 
U5;


����
���;



��������
@���������
��
	��	�A;
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


����
��������;



7����;






�����( 
U.;


����
���;



��������
@���������
��
	��	�A;
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


��������
����;



7����;











 17 

�����( 
U2;


����
���;



��������
@���������
��
	��	�A;
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


����
��������;



7����;






�

3�#4
! �����
������	�
������
��
������
����	�
����
���( 
$��( �����
��
���	�
��
��
���
���

K



���������
3
������



�

������	�
�����
U0;



����
���;



��������
@	��	�
���������A;
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


����
��������;



7����;






������	�
�����
U3;


����
���;



��������
@	��	�
���������A;
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


����
��������;



7����;



�

�

3�$4
������
��
����
��
( ������
�:��
�:�

( ���
�%���
��
��
��������
������






�:��
�:�
;



����
��$��;



��������
@	��	�
���������A;
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


����
��������;



7����;





 18 

�,������/)����)�������*������+�
)��6��1�

B����)/���������



�)5 2/��C����/����D ����������

! ��	�
���	�
�����	���	�
���$
( ��
�
( ��$���
��
�����W


! ���
	���������
���
�%���	���
���
�
��	������
������
����
( ��$W


=�( 
���
�
�����
�����
���%��
�W
! ���
( ��

�
���	���W


! ��	�
��

�
���������
�����	��
������
����
( ��$W


! ���
��

�
��:�
����W


���
�
	��	$

�
( ��$
�������
���
��%��	
���
���
���
��W


! ��	�
�����	���	�
��/����
����
����
�
���������
( ���
����
( ��$W


! ��	�
�����	���	�
��/����
���
��

�
��:�
������W


=�( 
��
�
����
�%���

�
( ��$W








�)5 2/���




����;
IIIIIIIIIII





)���� 
�
( ��$��
��
���
IIIIIIIIIIIIIIIIIII
���$+
�
�����
��
����
��
��
��������
��������
��

�


������
��	�+
����
��������

���
�����	��
�������� 
��	���	��
�������� 
��
%���W
�
��	����
��
����
��������


��

�
��	���/��
���
��
�
����
������
/��������
���
��������+
�
����
	��������
����

�
%�����
��	���/��
��


������+
� �
��:�
����
��
��
���	��	�
���
�����
	������
��
����
���	� 
��
�
����	��
����
�
�

������
��
�


����%��
�������
��
���

��( 
�����
��
��
�
��

���
����
�����	����

���	��
	��+
�
	��	$��
���
��%��	
���
�


%������
�
����
���������
�-
���
�5+
�
�����
����
��
%�
%�����
��
��
����������
���
���
�
�����
�0
���
�3 
%��
�


������
����
������
���
����
���	�
��
	�����������+
�
	��R�
( ���
��
���( 

�
�����	���	�
	��	�X




 19 

�,������/)����)�������*����������

C����/�����*�����)�,���




)��
���	�
�����	���	�
���	�
��
���
�����
���
����������
���
�:�	�����
���
����
��
! ��$
��	������
���


	�
�������
���
�����
������
���	�
�����	���	���+
��
�
	��	� 
��G���
( ���
����
�	�
��
���
�������
����	���


���
�������
��
���%��
�
�����+
)��
	��	�

���
����
����
�������
���
�����
������
����
' ��( ��$
���	�


���	�
	������	�����
���	���+






���2)�)�����

• �������	�
����������
��������
��
���
��/����
����
��
���
��
���	�
�����	���	���+


• =���
��������
��������
���
	�����
�����
3
	���������+


• ������
���
�������
��
����������
�
��������
����
���������
���
�����������
	������
���
�������
��������


���������
��
( ���
��
���
���	�
�����	���	���+


• � �$�
	������
���
�������
��
��
�����
( ���
���
�����������
���������
���
���
��%��	�
����
( ���
�����
���


�������
������
���
���B�	�+





��.�/�25 �����*�0 ��1�

• �����( 
���
�����
��
���
	������

���
�����
���
��������
��������
��
�		�����+


• � ������
���
���	���
��
	�
�������
���
����
��
! ��$+



• ������	�
��������
��
B���������
���
����
���
��������
���
���%��
�+


• �����( 
���
������
���
���B�	�
��
�����G	��	$����
( ���
���
������� 
����%����
�
���������
�	������
���
���


�������
��
������
��
��������
��
���
�������
@��	�

�����

���
�

��
5
�����
���
��
����� 
����
��
�
��


	�����
���
�������� 
���
������
����
�1
���
	�������	���A+





����5 6/����

• �����( 
���
����
��
! ��$
���
������
��	�
�������� 
���
�� 
���

����
��/����
����+


• ��
����������� 
������
�������
��
�����������
�:�����
��
������
( ���
���G���
( ��$+


• �����( 
���
�����
�����	��
���
���
�����	����
����������
@���
��������
���
������	��
�:������
��

��


)��$A+


• ������
����
���
�������R�
����
��
! ��$
��
�����	����
��

���
��������+


• ������
���
�������
��
�����
�����
���
�����������
���
�
��
%�
��	�����
��
���
�����
����
��
! ��$+


�


��)/���)���

• ������
���
��$�
����
��
����������
��
���
�������R�
�����
������������+


• �������
����%�	$
��
�������
��
���
����������
��
���
����
��
! ��$
���
���
���������
��
%�

���+


�

�

���,���)/���2��*����.)/�)������*�0 ��1�



�����������
���
���
��;


• >��
������
J=�
�����
��
�J�


• ��
�����
�
�J� 
������
	��	$
����
��
	��
%�
����
��
�
�������
�J�
������ 
��
��
���
��
�J��
%�����
��
�


	�
�����
( ���
���
����
��
�
�J�
������+


• ������
��
���
��	����
�������
��
�
��
�����
��
���







 20 

���
���
������
���
	�������
��
���
�����	���	� 
���
�������

���
%�
	������
����%��
��
��
�����
4.V 
��
���


���������
( ��$+

��������G	����
�
��
������
�����������
��
���
���	�
��
��
������
���	�
������+

! ������


����	����
��
��	�����
��
��
��( 
���
������
��
��
��
%�
����������+





���
���
����������
	������� 
������
��%
��
����
	�����
�����
( ���
���
���	�����	
����� 
���	�
����
	�����


( ���
%�
����
%�
���
����������+


�

�

�.)/�)���E��C����/�����



• �����	�����
��
	������	���
��������
���
����������
�������
( ��$



• #����
���
/������
��
���
�������
( ��$
�����
���
��%��	�
��������


• ��%
��
�
�	���
��
���
�������
( ��$


• ! ����
����������� 
����
����%�	$
���
��������














���������,�����



���������
�	�����
������
���
�������
( ��$
��
���
�����
�����
��
�������� 
������
��� 
���
����������
���


�����
��
���
��:�
�����
�����+

��
�������� 
�
��

���
�	�����
�����
���
���
�����
�����
��
������%��+

































































      
 
 
 



 21 

��������	
��������������F ����
	�F ����������C �

�������
'�
�;
 
 
 
 
 
 
 
 
 
 
 
 
 �
������P0



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 �����	����P3


� ���
���
�������
��������
���
( ������
��
�/��������
��
���
���	�
 
 
 
 
 
 �����	��P-



 
 
 
 
 
 
 
 


� ���
���
�����
U0
 
 
 
 
 
 
 

 ��

����IIIIIIIIIIIIIIIIIIIIIIIII
 


�; � ������

���
���
���%��
�
��
��������
��
���
��
 0


3


-



� ���
���
�����
U3IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII��

����IIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


�; � ������

���
���
���%��
�
��
��������
��
���
��
 0


3


-



 


� ���
���
�����
U-
 
 
 
 
 
 
 
 ��

����IIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


�; � ������

���
���
���%��
�
��
��������
��
���
��
 0


3


-



 





� ���
���
�����
U5
 
 
 
 
 
 
 
 ��

����IIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


�; � ������

���
���
���%��
�
��
��������
��
���
��
 0


3


-



 



 
 
 



 
 
 ������*���F �.�5 �������6/�5 �;
 IIIIIII
 0P015
���+
 3P.16
 ���+
 -P8103
���+





���	�
U0II����
��
����IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII��

����IIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


�;"� >���
	�����������	
���
�
* 
���
����
 
 0


3


-



�;#� ��

���	����
����� 
�
����� 
��
	�������
��������	
0


3


-



�;$� �:�������
�
/������ 
����� 
* G��

���	�����
 
 0


3


-






���	�
U3



����
%��
@-
��

���
������AIIIIIIIIIIIIIIIIIIIIIIIIIII��

����IIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


�;"� >���
	�����������	
���
�
* 
���
����

 
 0


3


-



�;#� ��

���	����
����� 
�
����� 
��
	�������
��������	
0


3


-



�;$� �:�������
�
/������ 
����� 
* G��

���	�����
 
 0


3


-








���	�
U-II�������
���

"����
���	�������
 
 
 
 



 ��

����IIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


�;"� >���
	�����������	
���
�
* 
���
����
 
 0


3


-



�;#� ��

���	����
����� 
�
����� 
��
	�������
��������	
0


3


-



�;$� �:�������
�
/������ 
����� 
* G��

���	�����
 
 0


3


-







 
 
 
 
 


�	���
������;


�
������;09108Q

�����	����;
3913.Q

�����	��;
321-9







 22 

��������	
��������������F ����
	�F ������
	�F ��C �

�������
'�
�;
 
 
 
 
 
 
 
 
 
 
 
 
 
 �
������P0



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 �����	����P3


������
����	���
���	�
�����
���
��	�
���	�
��
%���$�
 
 
 
 
 
 
 
 
 �����	��P-


IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII
 
 
 IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


���	�
U0
 
 
 
 
 
 
 
 
 
 
 ��

����
 
 
 
 


�; � ���( �
$���������	
�( �������
���

���
���
�$����
 
 
 
 0


3


-



�;"� ��
���������
�����
�	
�	����
 
 
 
 
 
 0


3


-



�;#� ��
���������
����
�	
�����
* 
�������	
�:��������
 
 
 
 0


3


-


�;$� ��
���������
$��( �����
��
���	�
�����
��
�����
IIIIIIIIIIIIIIIIIII
 0


3


-


IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII
 
 
 IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


���	�
U3
 
 
 
 
 
 
 
 
 
 
 ��

����


�; � ���( �
$���������	
�( �������
���

���
���
�$����
 
 
 
 0


3


-



�;"� ��
���������
�����
�	
�	����
 
 
 
 
 
 0


3


-



�;#� ��
���������
����
�	
����� 
* 
�������	
�:��������

 
 
 0


3


-


�;$� ��
���������
$��( �����
��
���	�
�����
��
�����

IIIIIIIIIIIIIIIIIIII
 0


3


-


IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


���	�
U-
 
 
 
 
 
 
 
 
 
 
 ��

����


�; � ���( �
$���������	
�( �������
���

���
���
�$����
 
 
 
 0


3


-



�;"� ��
���������
�����
�	
�	����
 
 
 
 
 
 0


3


-



�;#� ��
���������
����
�	
�����
* 
�������	
�:��������
 
 
 
 0


3


-


�;$� ��
���������
$��( �����
��
���	�
�����
��
�����
IIIIIIIIIIIIIIIIIIII
 0


3


-


IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII



 ������
�
���	�
��
�( �
���������
������
��
������
@�+�+
%����� 

����� 
����	�� 

 
 ��

����



 %������
 
B�<< 
���1��� 
�����

��� 
����
���� 
���������
�����A

 
 
 
 ���


��



 


)")�&
��"��
�"�
����"�� �'7;


�	���
������;

�
������;

0313-Q
�����	����;

351-9Q

�����	��;

-01-2




 23 

��������	
��������������F ����
	�F �������	����C �

�����
�&�
���������
( ����
�����������



 
 
 
 
 
 
 
 
 
 
 �
������P0



 
 
 
 
 
 
 
 


 

 
 
�����	����P3




 
 
 
 
 
 
 
 
 

 
 
 
 






 






�����	��P-


�������
'�
�;


�����
 @0A
 
 
 
 
 
 
 
 
 ��

����IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


�; �� ���( ���
��������	




 /��������
�%���
���	�
 
 
 
 0


3


-



���	�
�����( �

@2
�����A
 
 
 
 
 
 
 ��

����IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


�;"� ! �����
�
�������	���
��
%��




 ��
���	�
�����( �

 
 
 
 0


3


-




 
 
 
 
 
 
 0


3


-




 
 
 
 
 
 
 0


3


-







 
 
 
 
 
 
 0


3


-




 
 
 
 
 
 
 0


3


-




 
 
 
 
 
 
 0


3


-



������	�
������
@�( �AIIIIIIIIIIIIIIIIIIIIIIIIIIIII��

����IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


�;#� ! �����
������	�
������
��
������
����	�
 0


3


-







 
 
 
 
 
 
 0


3


-







 
 
 
 
 
 
 0


3


-







 
 
 
 
 
 
 0


3


-



�:��
�:�
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII��

����IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII


�;$� ������
��
����
��
( ������
�:��
�:�


 
 0


3


-






)")�&
��"��
�"�
����"'��'7;


�	���
������;

�
������;

0313-Q
�����	����;

351-9Q
�����	��;
-01-2













 24 

�����������	
���������:F F ����

'�
�
* 
����;

 
 
 
 
 
 
 
 
 
 
 �
������P0


�����
F���;
 
 
 
 
 
 
 
 
 
 
 
 �����	����P3



 
 
 
 
 
 
 
 
 
 
 
 
 �����	��P-
 






 
 
 ���	��
���
 
 
 






 ' �
���	��
�	���

 
 ��

����IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII











����)�'7;
 
 �
������


�����	����

�����	��



 























����"�� �'7;
�
������

�����	����

�����	��



 


























����"'��'7;
�
������

�����	����

�����	��



 








�



 25 

�

�

�

�

�

�

�

�������G��;

�	F F 	��������



����5 5 ����)�1���
��
������
���
����
���( �
��������Y
��������
�������
( ������ 
����
������������ 
��


�����	��
��
����������+

)��
�����
��

��
)��$
����( �
�
�������
��
�����

������
��
������
��	�
%����


����
����
	������
$��( �����
���
��
�������
%�
������
����
���������
���
�:��	�������+


�

	����5 )����)�1�����
����	����
�����
��
�
��
�� 
	��������� 
������� 
( ������9��������)�1����/����
�
������


������
��
��
�
���
�������
( ��$
�������
	����
��
�+���F ���*����	����5 )����)�1���������
��/����
�:������


��
�
��
	�
�����
@�������
����
��
	����A 
%��
��
���
��/����
�������
������	�+


�

���,)��,��

����A ��)����

�,)����)����

�)������.��� �

��*/�������0 ��1�,����

��)�,��H��C�����*���F ���*�����9�������

���*��5 )�����)�1�



 26 

 
 

 

 

 
 

Certificate of Initial Mastery Task Booklet 
2006-2007 School Year 

 
Teachers’ Guide 

 
 

Bushasche Etude 
Modified Extended Performance Task  

Revised 8-03-07 
 
 
 

Central Falls    Coventry 
Johnston     Lincoln 
Middletown    Pawtucket 

     West Warwick 



 27 

 

Directions for Giving This Task 
 
Before you give this Task: 
 
Study the Standards & GSEs the task requires.   In order to adequately prepare your students for this task, study the 
standards & Grade Span Equivalents in Section 1.  These are the proficiencies your students will need to demonstrate 
if they are going to meet standard on the task.  In Section 1 you will find: 

• Rhode Island Applied Learning Standards, which show the ways in which students will be required to apply 
their learning in the task, 

• Discipline specific standards: NDEO Standards for Learning and Teaching Dance in the Arts 
• New Standards Performance Standards for math, ELA, or science, and 
• Grade Span Expectations in math, ELA, or science. 

 
The GSEs that are specifically scored in the task are displayed in italics in Section 1.  Other GSEs & standards help 
orient you to the broader proficiencies students need  to do well on the task. 
 
Read the Teacher Directions. The teacher directions give you tips for how to prepare your students for this task.  
Read them thoroughly before you start to instruct students, NOT just before you plan to give the task.    
 
Review the Rubric that will be used to score the task with the Students.  This full form can help you understand in 
more detail what students need to know and be able to do on this task.   The Task Criteria page shows only that part of 
the rubric that describes how students meet standard.  The document is designed to be used as the basis of a classroom 
discussion of these criteria, with space provided for students to take notes to assist them to meet standard for each 
criteria. 
 
Review the Task Conditions & Administrative Directions.  You are responsible for administering this task carefully 
and fairly.  Your role is to create conditions in which students can do their best work, not to help them “pass” this task 
by giving them preparation specific to the prompt.   
 
Accommodations should be made to the administration of this task for students who legitimately need them.  There are 
sections to help you specify accommodations in task administration and modifications in how it is scored, should this 
be necessary. 
 
As you give this Task: 
This task requires 2-8 weeks, and will probably take a minimum of five 1-hour sessions to work with the resource 
materials, then learn and polish the entire dance.  At the end of each session, you must COLLECT ALL MATERIALS 
before students leave the classroom.     
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Section 1. The Standards and Grade Span Expectations Assessed by this Task 
Italicized GSEs are explicitly scored in this task. Other standards & indicators are listed to inform the learning and teaching 
process.  The Depth of Knowledge display (DOK) shows which Webb level of knowledge the task is designed to assess. 

 

 

Rhode Island Applied Learning Standards (DOK  3) 
Critical Thinking, in which the student detects incompleteness, inconsistency, and opportunities for expansion of ideas, 
products, procedures, etc. and formulates core questions and assertions about topics or areas of interest. 

• Troubleshoot problems 

• Analyze the requirements of a role, responsibility or other type of challenge and use that understanding to shape 
his or her behavior, activity, and learning 

Problem Solving, in which the student organizes and conducts a process to create intellectual or physical products, hold an 
event, conduct a process, or otherwise move towards the solution of an identified issue or problem. 

In relation to applying and extending content knowledge, the student can: 

• Adjust strategies, plans, and implementation as needed to incorporate new understanding or requirements 

In relation to his/her self, the student can: 

• Use what he or she learns from various sources of information (written, conversational, observation, etc.) to 
identify ways to improve his or her performing abilities 

 

Research 

Interpret the meaning and relevance of information in relation to a particular purpose, project or activity. 

Communication, in which the student questions, informs, and learns from others. 

In relation to applying and extending content knowledge, the student can: 

• Exercise good judgment about the level of detail necessary to communicate an idea or a set of ideas 

• Deliver a presentation of work on a problem (approaching the problem, proposing a solution, implementing a 
solution, or presenting a solved problem) that is coherent in its entirety 

 

If appropriate: 
Reflection, in which the student reviews past activity and thinks critically about past activities and plans for the future; and 
Evaluation, in which the student thinks critically about a completed activity or project and uses insights based on the review 
to change planned activities. 

• Critique his/her work in light of expectations established by his/’herself. 
• Reflect on the meaning of completed work and identifies opportunities for further progress based on past 

accomplishments 
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The Standards and Grade Span Expectations Assessed by this Task (contd.) 

 
Standards and Indicators                           Grade Span Expectations 

 
National Dance Education Organization: Standards for Learning 
and Teaching Dance in the Arts 
I. Performing  
Students will:  Identify, define, select, learn, focus, relate, coordinate, 
repeat, understand, synthesize, rehearse, demonstrate, refine, 
perform, and present. 
  c. Body Skills  
    (1)  Balance:  Demonstrate an ability to maintain balance while 
executing movements that are vertical, off-vertical, or that use a reduced 
base of support. 
    (2)  Strength:  Demonstrate strength in the feet, legs, abdomen, back, 
shoulders, and arms in the artistic performance of dance. 
    (3)  Range of Motion:  Demonstrate flexibility of the torso, spine, legs 
and shoulders that permits a wide range of motion in the artistic 
performance of dance. 
    (4)  Coordination:  Demonstrate agility and coordination in performing 
dance movement that orchestrates simultaneous, sequential, and a variety 
of movement patterns. 
 
2.  Movement skills  
d.   Technical skills:   
   (1) Articulation of movement:  demonstrate ability to move with clear 
intent, purpose, and expression. 
   (2)  Styles and Genres:  Demonstrate a variety of styles or genres of 
dance using dance movements and movement vocabulary of each. 
 e.  Sequencing:  Learn and perform a short (approximately three-minute) 
dance and repeat it accurately from memory. 
 
4.  Performing values 
a.  focus and awareness  
    (1)Maintain dynamic energy while moving or holding a fixed position 
    (3) Dance with physical and kinesthetic awareness and artistic 
expression 
 
RI Dance Proficiencies 
P-1 Shows kinesthetic awareness and movement skills 
P-2 Demonstrates rhythmic acuity 
P-3 Demonstrates dynamic range, clarity of intent, & artistic expression 
P-4 Performs dance of two different genres or styles with fluency 
 
 
 

 
Reflective Essay 
W – 10—14 In reflective writing, students explore and share 
thoughts, observations, and impressions by… 
 
W—10—14.1 engaging the reader by establishing a context 
(purpose) 
W—10—14.2 Analyzing a condition or situation of 
significance (e.g., reflecting on a personal learning or personal 
growth), or developing a commonplace, concrete occasion as 
the basis for the reflection 
W—10—14.3 Using an organizational structure that allows for 
a progression of ideas to develop 
W—10—14.4 Using a range of elaboration techniques (i.e., 
questioning, comparing, connecting, interpreting, analyzing, or 
describing) to establish a focus 
W—10—14.5 Providing closure – leaving the reader with 
something to think about 
 
Writing Conventions 
W—10-9 In independent writing, students demonstrate 
command of appropriate English conventions by… 
 
W—10—9.1 Applying rules of standard English usage to 
correct grammatical errors 
W—10-9.2 Applying capitalization rules 
W—10—9.4 Applying appropriate punctuation to various 
sentence patterns to enhance meaning 
W—10—9.5 Applying conventional and word derivative 
spelling patterns/rules 
 
OR 
Oral Communication 
OC – 10-2.1 Exhibiting logical organization and language use, 
appropriate to audience, context, and purpose 
OC – 10-2.2 Maintaining a consistent focus 
OC – 10-2.3 Including smooth transitions, supporting thesis 
with well-chosen details, and providing a coherent conclusion 
OC -  10-2.5 Using a variety of strategies of address (e.g., eye 
contact, speaking rate, volume, articulation, enunciation, 
pronunciation, inflection, voice modulation, intonation, 
rhythm, and gesture) to communicate ideas effectively 
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Section 2. Teacher Directions 

 
Read these directions carefully BEFORE you begin to prepare students for this task. 

 
 

 
 
 
 
 

 

General Planning 
This task may take 2-8 weeks (suggested time) 
This task contains a resource packet created by the American Dance Legacy Institute. 
Students will read resource information; background information #1, 2, 3 
Teachers and students complete the improvisation activities and resource guide. 
Students will view the beginning of the videotape for primary source information on Pearl Primus 
Make sure to view coaching sessions at the end of each teaching section. 
Studies will perform and be recorded in a separate class period. 
This task lends itself well to reflective journaling and a more formal reflection (oral/written).  See 
required body of work for performance category. 
Final performance is recorded for proficiency documentation. 
Audio visual materials and equipment must be reserved prior to final performance. 
 

Prior to Beginning This Task 
Students must exhibit: 

• strength and stamina 
and the following specific technical skills: 

• elevation (jumps) 
• turns/tours 
• awareness of spatial relationships with other dancers 
• clarity of shape in the body 
• dancing and coordination with the drum rhythms 
• understanding of floor patterns and staging 

 
Videotaping directions: (VHS or DVD and please do not include student names): 

• Student being evaluated needs to be fully visible in 75% of performance and easily identifiable.   
• Clothing/costume is either appropriate to the dance or is proper dance attire.  
• Written direction is included as to how the performer is to be identified. 

 
Teacher/coach is responsible for ensuring that evaluators can identify the performer. 
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Section 3. Learning and Teaching Guide for Task 
 
Instructions to students and teachers:  This rubric explains what students can do to develop proficiencies meeting different expectations 
assessed by a task.  It also shows what teachers can do to help students strengthen those proficiencies.  Students whose performance did not meet 
standard on a task should schedule time to work on those proficiencies.  Teachers should make sure students understand what they need to learn 
and use the instructional techniques most likely to help students develop those proficiencies. 
 

Expectat ions   Meets  s tandard 
 

What student  needs to  do to  beco me 
proficient  

What teachers need  to  do to  he lp students 
become profic ient  
 
Through a combination of whole c lass ,  
group,  pair ,  and individual  ins truc tion,  the 
fo l lo wing instruc tional  act ivi t ies could be 
implemented.  
 

Shows kinesthetic 
awareness and 
movement skills 
(P1) 

Often demonstrates strength, 
flexibility, agility, and 
coordination as appropriate to the 
genre. 
(P1) 

Routinely engages in physical activities that 
address strength, flexibility, agility, and 
coordination. 

Practices technical skills on their own, outside 
of scheduled classes. 

Include physical activities that address student needs. 

Teach technical skills and instruct students in how to 
practice these skills. 

 

Demonstrates rhythmic 
acuity 
(P2) 
 

Performs rhythmic patterns 
accurately and maintains the 
appropriate tempo. 
(P2) 

Needs to listen to the Bushasche score. 

Practices specific movement to the music. 

Teach, watch, and critique student movement for 
rhythmic accuracy. 

 
Demonstrates dynamic 
range & artistic 
expression 
(P3) 
 
 

Often presents movement with 
clarity of intent; uses varied 
qualities and phrasing; often 
demonstrates commitment to 
movement and concept 
(P3) 

Practices specific movements with clarity of 
intent and the appropriate qualities and 
phrasing; perform movement fully and 
completely  

Teach, watch, and critique student movement for clarity 
of intent and the appropriate qualities and phrasing.   

Performs dance with 
stylistic fluency (i.e. 
ballet, modern, African, 
ballroom, jazz, hip-hop, 
tap, Southeast Asian) 
(P4) 

Performs dance with a moderate 
level of stylistic fluency.    (P4) 
• grounded quality of 
movement 
• coordination of arms and legs 
• strength in torso 
• direct relationship of dance to 
music 
• spatial awareness of floor 
patterns 

Practices and improves upon the stylistic 
fluency of the performance of the dance 
including:   

• grounded quality of movement 
• coordination of arms and legs 
• strength in torso 
• direct relationship of dance to music 
• spatial awareness of floor patterns 

Incorporates the teacher/coach critiques in 
order to improve performance.   

Teacher watches and critiques student’s stylistic fluency 
including:   

• grounded quality of movement 
• coordination of arms and legs 
• strength in torso 
• direct relationship of dance to music 
• spatial awareness of floor patterns 
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Section 4. Task Criteria 

 

This list of criteria describes what students need to do in order to meet standard on this task.  You should 
discuss the Meets Standard column and be sure your students understand what it says before you begin 
this task.  In order to meet standard on this task, you need to meet standard for every expectation that has 
an asterisk.   
Have your students use the right hand column to make notes, write hints to themselves, and record anything 
that seems important to them that they don’t want to forget. 
 
 

 
Expectations Meets Standard 

3 
Student Notes: 

(P1) Shows 
kinesthetic 
awareness and 
movement 
skills -- 

Often demonstrates strength, 
flexibility, agility, and 
coordination as appropriate to 
the genre. 
(P1) 

 

(P2) 
Demonstrates 
rhythmic acuity 
– 
 

Performs rhythmic patterns 
accurately and maintains the 
appropriate tempo. 
(P2) 

 

(P3) 
Demonstrates 
dynamic range 
& artistic 
expression 
 

Often presents movement with 
clarity of intent; uses varied 
qualities and phrasing; often 
demonstrates commitment to 
movement & concept 
(P3) 

 

(P4) Performs 
dance with 
stylistic fluency 
(i.e. ballet, 
modern, 
African, 
ballroom, jazz, 
hip-hop, tap, 
Southeast 
Asian) 

Performs dance with a moderate 
level of stylistic fluency. 
(P4) 
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Section 5. Task Conditions 

 

This section tells you what students may, and may not do as they work on the task. 
 

 
 
 

Section 6. Accommodations to Meet Individual Learning Needs 

Fill this section in for any student who takes the task with accommodated conditions. 

 
 

 

 

 

 

 

 

Scoring Modifications 
 
If any student needs to have the task scored in modified way, indicate that on the box on the task cover. 

 

 

 
 
 
 

 

 

 

 

 

To the teacher: describe any accommodations required by the student’s IEP, 504 Plan, or in relation to 
his/her entering/beginning status as an English Language Learner, that you made in the way this task 
was administered: 
 
Presentation/format: _________________________________________________________ 

Timing/scheduling: __________________________________________________________ 

Mode of response: ___________________________________________________________ 

Environment/setting: _________________________________________________________ 

 

 
To complete this task, students:  follow the directions given in the Resource Guide and on the 
videotape.  Plan to take at least 5 one-hour sessions to read the resource materials, do the suggested 
exercises, and learn and polish the dance. 

 

Students with individual learning needs may require a modification(s) in the way this task 
is scored.  (For example, a student with dyslexia might not be scored on the spelling 
component of the rubric.)   These individual leaning needs should be described in the 
student’s IEP, 504 Plan, PLP, or in relation to the student’s entering/beginning status on the 
ACCESS Test for English Language Learners.  If the way this task is scored should be 
modified, be sure to describe this modification in the box on the cover of the task. 
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Section 7.  Task Prompt 

 
 
Read and discuss the resource materials provided by the American Dance Legacy Institute.  Then learn 
and perform the piece Bushasche as shown in the video.   
 
In demonstrating a proficient level of stylistic fluency in African-based movement, pay special 
attention to and include  the following elements in your performance:   
 

• grounded quality of movement 
• coordination of arms and legs 
• strength in torso 
• direct relationship of dance to music 
• spatial awareness of floor patterns 
• rhythm/dynamics  

 
Glossary: 
Floor patterns:  clear pathways created by the dancer’s footsteps 
Grounded :  lower center of gravity, knees mostly bent 
Tour:  turn, sometimes done in the air 
Elevation:  jumps, leaps 

 
 

�

 
Remember:   Be sure to address all parts of the prompt. 

 

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_____________________________________________________________



 

 35 

Scorer 1        Section 8. TASK RUBRIC: 

This rubric explains the elements of the prompt and standards that should be included in the work.   A student cannot meet standard on this task if he/she receives “Below 
standard” on any expectation.   

Expectations  Exceeds standard 
3 

Meets standard 
2 

Below standard 
1 

(P1) Shows kinesthetic 
awareness and 
movement skills  

Demonstrates a high level of 
consistency and reliability in performing 
technical skills that require a great deal 
of strength, flexibility, agility, and 
coordination. 
 
Performs dance sequence without 
intrusive errors. 
 

Often demonstrates strength, 
flexibility, agility, and coordination 
as appropriate to the genre. 
 
 
 
Performs dance sequence without 
intrusive errors. 
(P1) 

Demonstrates some strength, flexibility, 
agility, and coordination. 
 
 
 
 
Performs dance sequence with some 
intrusive errors. 

(P2) Demonstrates 
rhythmic acuity  
 

Demonstrates the complexity of the 
rhythms throughout the whole body, as 
required by the dance. 

Performs rhythmic patterns accurately 
and maintains the appropriate tempo. 
(P2) 

 Performs rhythmic patterns and maintains a 
tempo somewhat accurately. 
 

(P3) Demonstrates 
dynamic range & artistic 
expression 
 

Presents movement with a clear and 
strong intention of the body in space, 
time, weight, and flow; has a heightened 
sense of personal phrasing clearly 
presenting high and low points; fully 
demonstrates commitment to movement 
and concept 
 

Often presents movement with clarity 
of intent; uses varied qualities and 
phrasing; often demonstrates 
commitment to movement &/or 
concept 
(P3) 

Presents movement with some clarity of 
intent; uses few varied qualities and 
phrasing; sometimes demonstrates 
commitment to movement and concept 
 

(P4) Performs dance 
with stylistic fluency  

Performs dance with a high level of 
stylistic fluency. 
 

• grounded quality of 
movement 

• coordination of arms and legs 
• strength in torso 
• direct relationship of dance to 

music 
• spatial awareness of floor 

patterns 
 

Performs with a moderate level of 
stylistic fluency including:   
(P4) 

• grounded quality of 
movement 

• coordination of arms and 
legs 

• strength in torso 
• direct relationship of dance 

to music 
• spatial awareness of floor 

patterns 
 

Performs with low level of stylistic fluency. 
 

• grounded quality of movement 
• coordination of arms and legs 
• strength in torso 
• direct relationship of dance to 

music 
• spatial awareness of floor patterns 

 

 
Comments _______________________________________________________________________________________________________________________ 
 
Score ______________ Scorer’s Initials ______________ 
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Scorer 2       Section 8. TASK RUBRIC:   

This rubric explains the elements of the prompt and standards that should be included in the work.   A student cannot meet standard on this task if he/she receives “Below standard” on any 
expectation. 

 
Expectations  Exceeds standard 

3 
Meets standard 

2 
Below standard 

1 

(P1) Shows kinesthetic 
awareness and 
movement skills  

Demonstrates a high level of 
consistency and reliability in performing 
technical skills that require a great deal 
of strength, flexibility, agility, and 
coordination. 
 
Performs dance sequence without 
intrusive errors. 
 

Often demonstrates strength, 
flexibility, agility, and coordination 
as appropriate to the genre. 
 
 
 
Performs dance sequence without 
intrusive errors. 
(P1) 

Demonstrates some strength, flexibility, 
agility, and coordination. 
 
 
 
 
Performs dance sequence with some 
intrusive errors. 

(P2) Demonstrates 
rhythmic acuity  
 

Demonstrates the complexity of the 
rhythms throughout the whole body, as 
required by the dance. 

Performs rhythmic patterns accurately 
and maintains the appropriate tempo. 
(P2) 

Performs rhythmic patterns and maintains a 
tempo somewhat accurately. 
 

(P3) Demonstrates 
dynamic range & artistic 
expression 
 

Presents movement with a clear and 
strong intention of the body in space, 
time, weight, and flow; has a heightened 
sense of personal phrasing clearly 
presenting high and low points; fully 
demonstrates commitment to movement 
and concept 
 

Often presents movement with clarity 
of intent; uses varied qualities and 
phrasing; often demonstrates 
commitment to movement &/or 
concept 
(P3) 

Presents movement with some clarity of 
intent; uses few varied qualities and 
phrasing; sometimes demonstrates 
commitment to movement and concept 
 

(P4) Performs dance 
with stylistic fluency  

Performs dance with a high level of 
stylistic fluency. 
 

• grounded quality of 
movement 

• coordination of arms and legs 
• strength in torso 
• direct relationship of dance to 

music 
• spatial awareness of floor 

patterns 
 

Performs with a moderate level of 
stylistic fluency including: 
(P4) 

• grounded quality of 
movement 

• coordination of arms and 
legs 

• strength in torso 
• direct relationship of dance 

to music 
• spatial awareness of floor 

patterns 
 

Performs with inconsistent stylistic fluency. 
 

• grounded quality of movement 
• coordination of arms and legs 
• strength in torso 
• direct relationship of dance to 

music 
• spatial awareness of floor patterns 

 

Comments  
____________________________________________________________________________________________________________________ 
 
____________________________________________________________________________________________________________________ 
 
Score ______________ Scorer’s Initials ______________



 

 37 

 

 

 
 

Certificate of Initial Mastery Task Booklet 
2006-2007 School Year 

 
Teachers’ Guide 

 

Art and Dance 
 

Dance 
Modified On-Demand Task  

 
 
 

Central Falls    Coventry 
Johnston     Lincoln 
Middletown    Pawtucket 

     West Warwick 



 

 38 

Directions for Giving This Task 
Before you give this Task: 
 
Study the Standards & GSEs the task requires.   In order to adequately prepare your students for this task, study the 
standards & Grade Span Equivalents in Section 1.  These are the proficiencies your students will need to demonstrate 
if they are going to meet standard on the task.  In Section 1 you will find: 

• Rhode Island Applied Learning Standards, which show the ways in which students will be required to apply 
their learning in the task, 

• Discipline specific standards, when appropriate, 
• New Standards Performance Standards for math, ELA, or science, and 
• Grade Span Expectations in math, ELA, or science. 

 
The GSEs that are specifically scored in the task are displayed in italics in Section 1.  Other GSEs & standards help 
orient you to the broader proficiencies students need  to do well on the task. 
 
Read the Teacher Directions. The teacher directions give you tips for how to prepare your students for this task.  
Read them thoroughly before you start to instruct students, NOT just before you plan to give the task.    
 
Review the Rubric that will be used to score the task with the Students.  This full form can help you understand in 
more detail what students need to know and be able to do on this task.   The Task Criteria page shows only that part of 
the rubric that describes how students meet standard.  The document is designed to be used as the basis of a classroom 
discussion of these criteria, with space provided for students to take notes to assist them to meet standard for each 
criteria. 
 
Review the Task Conditions & Administrative Directions.  You are responsible for administering this task carefully 
and fairly.  Your role is to create conditions in which students can do their best work, not to help them “pass” this task 
by giving them preparation specific to the prompt.   
 
Accommodations should be made to the administration of this task for students who legitimately need them.  There are 
sections to help you specify accommodations in task administration and modifications in how it is scored, should this 
be necessary. 
 
As you give this Task: 
This task requires up to three (3) ninety (90) minute sessions to complete.  At the end of each of these sessions, you 
must COLLECT ALL MATERIALS before students leave the classroom.   
 
You should distribute a copy of the task prompt to the class, at which point students begin to choreograph.  You may 
read the prompt aloud but you may not interpret it in any way.  Students who do not complete their dances in 90 
minutes may have an additional 10 minutes to complete their work.



 

 39 

Section 1. The Standards and Grade Span Expectations Assessed by this Task 
 

Italicized GSEs are explicitly scored in this task.  Other standards & indicators are listed to inform the 
learning and teaching process.  The Depth of Knowledge display (DOK) shows which Webb level of 

knowledge the task is designed to assess. 
 

 
  
 
 
 
 
 
 
 
 
 
 

 

Rhode Island Applied Learning Standards 
Critical Thinking, in which the student detects incompleteness, inconsistency, and opportunities for expansion of ideas, 
products, procedures, etc. and formulates core questions and assertions about topics or areas of interest. 

Problem Solving, in which the student organizes and conducts a process to create intellectual or physical products, hold an 
event, conduct a process, or otherwise move towards the solution of an identified issue or problem. 

Communication, in which the student questions, informs, and learns from others. 

In relation to applying and extending content knowledge, the student can: 

• Justify choices and decisions made in the development, implementation, and adjustment of problem solving 
strategies 

• Exercise good judgment about the level of detail necessary to communicate an idea or a set of ideas 

• Deliver a presentation of work on a problem (approaching the problem, proposing a solution, implementing a 
solution, or presenting a solved problem) that is coherent in its entirety 

Reflection, in which the student reviews past activity and thinks critically about past activities and plans for the future; and 

• Evaluation, in which the student thinks critically about a completed activity or project and uses insights based on 
the review to change planned activities. 

• Critique his or her work in light of expectations established by his or her self 
• Reflect on the meaning of completed work and identifies opportunities for further progress based on past 

accomplishments 
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The Standards and Grade Span Expectations Assessed by this Task (contd.) 
 

Standards and Indicators                           Grade Span Expectations 
 
National Dance Education Organization: Standards for 
Learning and Teaching Dance in the Arts 
II. Creating: Express ideas, experiences, feelings and 
images in original and artistic choreography. 
1. Apply choreographic principles, structures, and processes 
      b. Problem Solve in Dance: Discover and explore 
movement solutions to technical or structural movement 
problems to create, edit refine, and revise choreography. 
2. Create and communicate meaning       
      b. Problem Solve in Dance: Find innovative solutions to 
movement problems. Identify and describe movement choices 
and how they impact communication and expression. 
 
III. Responding: Demonstrate critical and analytical 
thinking skills in the artistic response to dance. 
1. Use dance terminology (movement vocabulary, verbal 
vocabulary, the elements of dance, dance notation) and 
aesthetic criteria 
    a. Observe or perform a dance and describe in dance 
terminology how the major movement ideas and elements of 
dance are developed to create the form and structure of the 
dance. 
    b. Demonstrate knowledge of aesthetic criteria to critically 
analyze and assess dance that is observed or performed using 
dance terminology. 
Interconnect Responding: 
    c. Relate the process of reflective critiquing to other arts, 
disciplines, and writing. 
 
IV. Inter-Connecting: Relate and transfer ideas, meanings, 
ideas and experiences from other disciplines and areas of 
knowledge to dance and movement experiences; relate and 
transfer dance and movement experiences to other 
disciplines and areas of knowledge. 
3. Connect dance and other disciplines 
    a. Use content and structures from other art forms and 
disciplines as the basis for choreography. 
 
 
 
 
 
 
 
 
 
 
 
 

Reflective Essay 
W – 10—14 In reflective writing, students explore and share 
thoughts, observations, and impressions by… 
 
W—10—14.1 engaging the reader by establishing a context 
(purpose) 
W—10—14.2 Analyzing a condition or situation of 
significance (e.g., reflecting on a personal learning or personal 
growth), or developing a commonplace, concrete occasion as 
the basis for the reflection 
W—10—14.3 Using an organizational structure that allows for 
a progression of ideas to develop 
W—10—14.4 Using a range of elaboration techniques (i.e., 
questioning, comparing, connecting, interpreting, analyzing, or 
describing) to establish a focus 
W—10—14.5 Providing closure – leaving the reader with 
something to think about 
 
Writing Conventions 
W—10-9 In independent writing, students demonstrate 
command of appropriate English conventions by… 
 
W—10—9.1 Applying rules of standard English usage to 
correct grammatical errors 
W—10-9.2 Applying capitalization rules 
W—10—9.4 Applying appropriate punctuation to various 
sentence patterns to enhance meaning 
W—10—9.5 Applying conventional and word derivative 
spelling patterns/rules 
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Section 2. Teacher Directions 

 
Read these directions carefully BEFORE you begin to prepare students for this task. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

General Planning 

Painting or print (copy) of an artwork should be supplied. 

Students should bring notebooks and pens to take notes for the last part of class. 
Students are allowed up to 3 90-minutes class periods to work on and complete this study. 
Studies will be shown and recorded in a separate class period. 
 
 
 
 
 
 
 
 
 
 

Prior to Beginning This Task 
Teach the following concepts: shape, levels, traveling (locomotor) and non traveling (nonlocomotor) 

movements. 
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Section 3. Learning and Teaching Guide for Art and Dance Study 
 
Instructions to students and teachers:  This rubric explains what students can do to develop proficiencies meeting different expectations 
assessed by a task.  It also shows what teachers can do to help students strengthen those proficiencies.  Students whose performance did not meet 
standard on a task should schedule time to work on those proficiencies.  Teachers should make sure students understand what they need to learn 
and use the instructional techniques most likely to help students develop those proficiencies. 
 

Expectat ions   Meets  s tandard 
 

What students need to  do to  beco me 
proficient  

What teachers need  to  do to  he lp students 
become profic ient  
 
Through a combination of whole c lass ,  group,  
pair ,  and ind ividual  ins t ruc tion,  the 
fo l lo wing instruc tional  act ivi t ies could be 
implemented.  
 

Uses specified 
movement elements 
 
 
 
 

Clearly identifies and incorporates 
all aspects of the prompt.  
 
(C-1, C-2) 
 

Demonstrate understanding of the following 
concepts: shapes, levels, traveling (locomotor) 
and non traveling (nonlocomotor) movements. 

Teach the concepts:  

shapes, levels, traveling (locomotor) and non traveling 
(nonlocomotor) movements. 

 

If the student hasn’t brought in his/her own 
painting/print, the teacher should provide prints from 
which a student could choose. 

 
Solves the movement 
problem 
 
 
 

Presents movement in a cohesive 
way. 
C-1 

Use the following:  

• Beginning, middle and end or some other 
organizing structure 

• Transitional movement 

Watch the early drafts of the studies to make sure that 
students have included the following: 

*    Beginning, middle and end or some other organizing 
structure 

*   Transitional movement 

 
Presents original 
movement 
 

Uses movements in a non-typical 
manner. 
 
C-3 

Explore inventive movement that represents 
the content or structure of the painting. 

During the creation process, watch students’ movement 
and give feedback. 

Connects dance 
movement to 
painting  
 

Reflects the content and/or design 
of the painting 

Study the painting and choose the lines, 
shapes, colors, images and evoked emotions 
that he/she wishes to express through the 
choreographed dance. 

During the creation process, watch students’ movement 
and give feedback. 
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Section 4. Task Criteria 

 

This list of criteria describes what students need to do in order to meet standard on this task.  You should 
discuss the Meets Standard column and be sure your students understand what it says before you begin 
this task.  In order to meet standard on this task, you need to meet standard for every expectation that has 
an asterisk.   
Have your students use the right hand column to make notes, write hints to themselves, and record anything 
that seems important to them that they don’t want to forget. 
 
 

 
Expectations Meets Standard 

3 
Student Notes: 

Uses specified 
movement 
elements 
 
 
 
 

Clearly identifies and 
incorporates all aspects of the 
prompt.  
 
(C-1, C-2) 
 

 

 
Solves the 
movement 
problem 
 
 
 

Presents movement in a 
cohesive way. 
C-1 

 

 
Presents original 
movement 
 
 
 

Uses movements in a non-
typical manner. 
 
C-3 

 

Connects dance 
movement to 
painting  
 

Reflects the content and/or 
design of the painting 
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Section 5. Task Conditions 

 

This section tells you what students may, and may not do as they work on the task. 

 
 
 
 
 
 

Section 6. Accommodations to Meet Individual Learning Needs 

Fill this section in for any student who takes the task with accommodated conditions. 

 

 

 

 

 

 

 

 
 

Scoring Modifications 
 

If any student needs to have the task scored in modified way, indicate that on the box on the task cover. 
 

 

 
 
 

                           
 

To the teacher: describe any accommodations required by the student’s IEP, 504 Plan, or in relation to 
his/her entering/beginning status as an English Language Learner, that you made in the way this task 
was administered: 
 
Presentation/format: _________________________________________________________ 

Timing/scheduling: __________________________________________________________ 

Mode of response: ___________________________________________________________ 

Environment/setting: _________________________________________________________ 

 

 
To complete this task, students: 

 
The student:  
- may use his/her own or a teacher supplied painting, print/copy. 
- may not use music 

Students with individual learning needs may require a modification(s) in the way this task 
is scored.  (For example, a student with dyslexia might not be scored on the spelling 
component of the rubric.)   These individual leaning needs should be described in the 
student’s IEP, 504 Plan, PLP, or in relation to the student’s entering/beginning status on the 
ACCESS Test for English Language Learners.  If the way this task is scored should be 
modified, be sure to describe this modification in the box on the cover of the task. 
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Section 7.  Task Prompt 

 

 
 
Create a 1 minute dance solo with movement that reflects the content and/or design of a selected 
painting. This solo should start and end in a shape that reflects the painting. Include low, middle and 
high levels as well as both traveling  (locomotor) and non-traveling (nonlocomotor) movement.  In 
addition to the dance study, prepare an oral or written reflection about the process you used to create 
your solo. 

 
 

�

 
Remember:   Be sure to answer all parts of the prompt. 

 

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________ 
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Scorer 1       Section 8. TASK RUBRIC:   

This rubric explains the elements of the prompt and standards that should be included in the work.   A student cannot meet standard on this task if he/she 
receives “Below standard”. 

Expectations  Exceeds standard 
4 

Meets standard 
3 

Below standard 
1 

Uses specified 
movement elements 
 
 
 
 

Clearly identifies,  and 
effectively incorporates 
additional movement 
elements not specified in the 
prompt. 

Clearly identifies and 
incorporates all aspects of 
the prompt.  
 
(C-1, C-2) 
 

Identifies and incorporates some 
aspects of the prompt. 

 
Solves the 
movement problem 
 
 
 

Presents movement in a 
cohesive and engaging way. 
 
(C-3) 

Presents movement in a 
cohesive way. 
C-1 

Presents movement in a 
disorganized way. 

 
Presents original 
movement 
 
 
 

Uses movements in a 
surprising and fully engaging 
manner. 
(C-3) 
 

Uses movements in a non-
typical manner. 
 
C-3 

Uses movements in an expected 
manner. 

Connects dance 
movement to 
painting  
 

Reflects the content and/or 
design of the painting in an 
original manner. 

Reflects the content and/or 
design of the painting. 

Does not reflect the content 
and/or design of the painting. 

 
Comments  
 
 
 
 
Score ______________ Scorer’s Initials ______________ 
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Scorer 2       Section 8. TASK RUBRIC:   

This rubric explains the elements of the prompt and standards that should be included in the work.   A student cannot meet standard on this task if he/she 
receives “Below standard”. 

 
Expectations  Exceeds standard 

4 
Meets standard 

3 
Below standard 

1 

Uses specified 
movement elements 
 
 
 
 

Clearly identifies,  and 
effectively incorporates 
additional movement 
elements not specified in the 
prompt. 

Clearly identifies and 
incorporates all aspects of 
the prompt.  
 
(C-1, C-2) 
 

Identifies and incorporates some 
aspects of the prompt. 

 
Solves the 
movement problem 
 
 
 

Presents movement in a 
cohesive and engaging way. 
 
(C-3) 

Presents movement in a 
cohesive way. 
C-1 

Presents movement in a 
disorganized way. 

 
Presents original 
movement 
 
 
 

Uses movements in a 
surprising and fully engaging 
manner. 
(C-3) 
 

Uses movements in a non-
typical manner. 
 
C-3 

Uses movements in an expected 
manner. 

Connects dance 
movement to 
painting  
 

Reflects the content and/or 
design of the painting in an 
original manner. 

Reflects the content and/or 
design of the painting. 

Does not reflect the content 
and/or design of the painting. 

 
Comments  
 
 
 
 
Score ______________ Scorer’s Initials ______________ 
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RUBRIC FOR WRITTEN OR ORAL REFLECTION 
Expectations  Exceeds standard 

3 
Meets standard 

2 
Below standard 

1 

 
Establishes a 
context 

Skillfully identifies the 
context that addresses the 
prompt and develops a 
personally meaningful 
introduction. 

Clearly identifies the 
context that addresses the 
prompt 
W-10-14.1 (or) OC-10-2.1 

Attempts to identify the context 
that addresses the prompt; 
however, the attempt causes 
confusion. 

 
Interprets and 
analyzes 

Skillfully interprets and 
analyzes the significance of 
the experience. 

Interprets and analyzes the 
significance of the 
experience. 
W-10-14.2 (or) OC-10-2.3 

Does not convey the significance 
of the experience or the 
significance is unclear. 

Uses a range of 
strategies 

Selects and uses a wide range 
of strategies to communicate 
ideas effectively. 
 
 
Thoroughly maintains focus. 

Accurately selects and uses 
a range of strategies to 
communicate ideas 
effectively. 
 
Maintains focus 
W-10-14.4 (or) 
OC-10-2.2, 2-5 

Selects and/or uses strategies that 
are weak and/or ineffective. 
 
 
 
Does not maintain focus. 

Creates an 
organizing structure 

Exhibits logical organization 
and selects sophisticated 
language specific to audience, 
context, or purpose. 

Exhibits logical 
organization and language 
use, appropriate to audience, 
context, or purpose. 
W-10-14.3 (or) OC 10-2.1 

Does  not exhibit logical 
organization.  Language use is 
inappropriate to audience, 
context, or purpose. 

Demonstrates 
understanding of 
English language 
conventions 

Demonstrates consistent 
control of English language 
conventions. 

Demonstrates control of 
English language 
conventions. 
 
Errors do not interfere with 
meaning. 
W-10-9 (or) OC-10-2.1 

Demonstrates some control of 
English language conventions. 
 
Frequent errors interfere with 
meaning. 

 
Comments  
 
Score ______________ Scorer’s Initials ______________ 
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Directions for Giving This Task 
 
Before you give this Task: 
 
Study the Standards & GSEs the task requires.   In order to adequately prepare your students for this task, study the 
standards & Grade Span Equivalents in Section 1.  These are the proficiencies your students will need to demonstrate 
if they are going to meet standard on the task.  In Section 1 you will find: 

• Rhode Island Applied Learning Standards, which show the ways in which students will be required to apply 
their learning in the task, 

• Discipline specific standards, when appropriate, 
• New Standards Performance Standards for math, ELA, or science, and 
• Grade Span Expectations in math, ELA, or science. 

 
The GSEs that are specifically scored in the task are displayed in italics in Section 1.  Other GSEs & standards help 
orient you to the broader proficiencies students need  to do well on the task. 
 
Read the Teacher Directions.  The teacher directions give you tips for how to prepare your students for this task.  
Read them thoroughly before you start to instruct students, NOT just before you plan to give the task.    
 
Review the Rubric that will be used to score the task with the Students.  This full form can help you understand in 
more detail what students need to know and be able to do on this task.   The Task Criteria page shows only that part of 
the rubric that describes how students meet standard.  The document is designed to be used as the basis of a classroom 
discussion of these criteria, with space provided for students to take notes to assist them to meet standard for each 
criteria. 
 
Review the Task Conditions & Administrative Directions.  You are responsible for administering this task carefully 
and fairly.  Your role is to create conditions in which students can do their best work, not to help them “pass” this task 
by giving them preparation specific to the prompt.   
 
Accommodations should be made to the administration of this task for students who legitimately need them.  There are 
sections to help you specify accommodations in task administration and modifications in how it is scored, should this 
be necessary. 
 
As you give this Task: 
This task requires up to three (3) ninety (90) minute sessions to complete.  At the end of each of these sessions, you 
must COLLECT ALL MATERIALS before students leave the classroom.   
 
You should distribute a copy of the task prompt and rubric to the student(s), at which point student (s) begin to 
choreograph.  You may read the prompt aloud but you may not interpret it in any way.  Teachers should remember that  
they are only allowed to coach. When coaching the teacher only observes, encourages and provides suggestions to  
improve student performance.    
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Section 1. The Standards and Grade Span Expectations Assessed by this Task 
 

Italicized GSEs are explicitly scored in this task.  Other standards & indicators are listed to inform the 
learning and teaching process.  The Depth of Knowledge display (DOK) shows which Webb level of 

knowledge the task is designed to assess. 
 

Rhode Island Applied Learning Standards 
 

Critical Thinking, in which the student detects incompleteness, inconsistency, and opportunities for 
expansion of ideas, products, procedures, etc. and formulates core questions and assertions about topics or 
areas of interest. 
 
In relationto applying and extending content knowledge, the student can: 
   

• Troubleshoot problems 
• Analyzes the way a product, system service, etc. works taking into account appropriate 

considerations such as functional, aesthetic, social, environmental and commercial 
requirements 

• Analyze a system, product, service, etc. in terms of completeness and consistency 
 
In relation to his/her self, the student can: 
 

• Analyze the requirements of a role, responsibility or other type of challenge and use that 
understanding to shape his or her behavior, activity, and learning 

 
Problem Solving, in which the student organizes and conducts a process to create intellectual or physical 
products, hold an event, conduct a process, or otherwise move towards the solution of an identified issue or 
problem. 
 

• In relation to applying and extending content knowledge, the student can: 
• Devise strategies that address identified problems in systems of people, technology, or 

knowledge 
• Design and create a product that meets an existing need or creates a new opportunity or 

capacity 
• Plan and organize the implementation of a strategy designed to solve a problem or address an 

issue 
• Adjust strategies, plans, and implementation as needed to incorporate new understanding or 

requirements 
 
In relation to his/her self, the student can: 
 

•  Use what he or she learns from various sources of information (written, conversational, 
observation, etc.) to identify way to improve his or her self-management abilities 

 
Communication, in which the student questions, informs, and learn from others. 
 
In relation to applying and extending content knowledge, the student can:  
 

• Justify choices and decisions made in the development, implementation, and adjustment of 
problem solving strategies 
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• Exercise good judgment about the level of detail necessary to communicate an idea or set of ideas 
• Deliver a presentation of work on a problem (approaching the problem, proposing a solution, 

implementing a solution, or presenting a solved problem) that is coherent in its entirety 
 
Reflection, in which the student reviews past activity and thinks critically about past activities and plans for 
the future; and  
Evaluation, in which the student thinks critically about a completed activity or project and uses insights 
based on the review to change planned activities. 
 
In relation to applying and extending content knowledge, the student can: 

• Evaluate the product, service, system, etc. that results from a problem solving activity in 
terms of established criteria or goals established for the outcome 

• Support her or his evaluation of the effectiveness of a solution to a problem by referring to 
evidence 

• Identify pitfalls and other dangers in the future conduct of work form experience gained in 
solving a problem  

 
In relation to his/her self, the student can: 

• Critique his or her work in light of expectations established by his or her self 
• Reflect on the meaning of completed work and identifies opportunities for further progress 

based on past accomplishments. 
In relation to groups and teams, the student can: 

• Critique his or her work in light of expectation established by the group, team, or 
organization. 

 

Rhode Island Applied Learning Standards 
Critical Thinking, in which the student detects incompleteness, inconsistency, and opportunities for expansion of ideas, 
products, procedures, etc. and formulates core questions and assertions about topics or areas of interest. 

Problem Solving, in which the student organizes and conducts a process to create intellectual or physical products, hold an 
event, conduct a process, or otherwise move towards the solution of an identified issue or problem. 

Communication, in which the student questions, informs, and learns from others. 

In relation to applying and extending content knowledge, the student can: 

• Justify choices and decisions made in the development, implementation, and adjustment of problem solving 
strategies 

• Exercise good judgment about the level of detail necessary to communicate an idea or a set of ideas 

• Deliver a presentation of work on a problem (approaching the problem, proposing a solution, implementing a 
solution, or presenting a solved problem) that is coherent in its entirety 

Reflection, in which the student reviews past activity and thinks critically about past activities and plans for the future; and 

• Evaluation, in which the student thinks critically about a completed activity or project and uses insights based on 
the review to change planned activities. 

• Critique his or her work in light of expectations established by his or her self 
• Reflect on the meaning of completed work and identifies opportunities for further progress based on past 

accomplishments 
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The Standards and Grade Span Expectations Assessed by this Task (contd.) 
 

Standards and Indicators                           Grade Span Expectations 
 
 
National Dance Education Organization: Standards for 
Learning and Teaching Dance in the Arts 
II. Creating: Express ideas, experiences, feelings and 
images in original and artistic choreography. 
1. Apply choreographic principles, structures, and processes 
      1b. Problem Solve in Dance: Discover and explore 
movement solutions to technical or structural movement 
problems to create, edit refine, and revise choreography. 
2. Create and communicate meaning       
      2b. Problem Solve in Dance: Find innovative solutions to 
movement problems. Identify and describe movement choices 
and how they impact communication and expression. 
 
III. Responding: Demonstrate critical and analytical 
thinking skills in the artistic response to dance. 
1. Use dance terminology (movement vocabulary, verbal 
vocabulary, the elements of dance, dance notation) and 
aesthetic criteria 
a. Observe or perform a dance and describe in dance 
terminology how the major movement ideas and elements of 
dance are developed to create the form and structure of the 
dance. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Reflective Essay 
W – 10—14 In reflective writing, students explore and share 
thoughts, observations, and impressions by… 
 
W—10—14.1 engaging the reader by establishing a context 
(purpose) 
W—10—14.2 Analyzing a condition or situation of 
significance (e.g., reflecting on a personal learning or personal 
growth), or developing a commonplace, concrete occasion as 
the basis for the reflection 
W—10—14.3 Using an organizational structure that allows for 
a progression of ideas to develop 
W—10—14.4 Using a range of elaboration techniques (i.e., 
questioning, comparing, connecting, interpreting, analyzing, or 
describing) to establish a focus 
W—10—14.5 Providing closure – leaving the reader with 
something to think about 
 
Writing Conventions 
W—10-9 In independent writing, students demonstrate 
command of appropriate English conventions by… 
 
W—10—9.1 Applying rules of standard English usage to 
correct grammatical errors 
W—10-9.2 Applying capitalization rules 
W—10—9.4 Applying appropriate punctuation to various 
sentence patterns to enhance meaning 
W—10—9.5 Applying conventional and word derivative 
spelling patterns/rules 
 
OR 
Oral Communication 
OC --- 10-2.1 Exhibiting logical organization and language 
use, appropriate to audience, context, and purpose 
OC --- 10-2.2 Maintaining a consistent focus 
OC --- 10-2.3 Including smooth transitions, supporting thesis 
with well-chosen details, and providing a coherent conclusion 
OC ---10-2.5 Using a variety of strategies of address (e.g., eye 
contact, speaking rate, volume, articulation, enunciation, 
pronunciation, inflection, voice modulation, intonation, 
rhythm, and gesture) to communicate ideas effectively 
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Section 2. Teacher Directions 

 
Read these directions carefully BEFORE you begin to prepare students for this task. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

(This section describes all the administrative and instructional 
preparations teachers need to complete for this task.) 

 

General Planning: 
Chairs needed (one per student) 
Students should bring notebooks and pens to take notes for the last part of class 
Students are allowed up to 3 90-min.class periods to work on and complete this study 
Studies will be presented and recorded in a separate session.   
Task prompt and rubric should be copied and reviewed with the student prior to beginning the 
task.   

Prior to Beginning This Task 
Teach the following concepts:  facings, levels, locomotor (traveling) and non-locomotor  
(non-traveling) movements, beginning, middle, end.  (SEE GLOSSARY) 
 
 
Teachers should remember that they are only allowed to coach. When coaching the teacher 
only observes, encourages and provides suggestions to improve student performance.     
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Section 3. Learning and Teaching Guide for Chair Study 
 
Instructions to students and teachers:  This rubric explains what students can do to develop proficiencies meeting different expectations 
assessed by a task.  It also shows what teachers can do to help students strengthen those proficiencies.  Students whose performance did not meet 
standard on a task should schedule time to work on those proficiencies.  Teachers should make sure students understand what they need to learn 
and use the instructional techniques most likely to help students develop those proficiencies. 
 

Expectat ions   Meets  s tandard 
 

What students need to  do to  beco me 
proficient  

What teachers need  to  do to  he lp students 
become profic ient  
 
Through a combination of whole c lass ,  group,  
pair ,  and ind ividual  ins t ruc tion,  the 
fo l lo wing instruc tional  act ivi t ies could be 
implemented.  
 

Uses specified 
movement elements 
 
 
 
 

Clearly identifies and incorporates 
all aspects of the prompt. 
- locomotor movement 
- non-locomotor movement 
- facings 
- level changes 
- getting on and off chair in   
  unusual ways  
 
(C-1, C-2) 
 

Demonstrate understanding of the following 
concepts:  facings, levels, locomotor and 
non-locomotor movements 

 

Teach the concepts:  facings, levels, locomotor and non-
locomotor movements 

 

Solves the movement 
problem 
 

Solves movement problem. 
 
(C-1) 

Explore movement. 
Select movement. 
Compose dance study. 
 

Facilitate the student’s:  exploration, selection, 
composition.   

Uses structure  Structures the dance study with a 
beginning, middle and end.    
 
 

Explore a variety of unusual ways of getting 
into and out of a chair 
 
Explore using a single body part in unusual 
way 

During the creation process watch students’ movement 
and give feedback  

Presents original 
movement 
 
 
 

Uses movements in an unusual 
way. 
 
(C-3) 

Use the following: 

 

*    Beginning,  middle and end.   

Watch the early drafts of the studies to make sure that 
students have included the following: 
*    Beginning, middle and end. 
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Section 4. Task Criteria 

 

This list of criteria describes what students need to do in order to meet standard on this task.  You should 
discuss the Meets Standard column and be sure your students understand what it says before you begin 
this task.  In order to meet standard on this task, you need to meet standard for every expectation that has 
an asterisk.   
Have your students use the right hand column to make notes, write hints to themselves, and record anything 
that seems important to them that they don’t want to forget. 
 
 

 
Expectations Meets Standard 

3 
Student Notes: 

Uses specified 
movement 
elements 
 
 
 
 

Clearly identifies and 
incorporates all aspects of the 
prompt. 
- locomotor movement 
- non-locomotor movement 
- facings 
- level changes 
- getting on and off chair in   
  unusual ways  
 
(C-1, C-2) 
 

 

Solves the 
movement 
problem 
 
 
 

Solves movement problem. 
 
(C-1) 

 

Uses structure  Structures the dance study with 
a beginning, middle and end.    
 
 

 

Presents original 
movement 
 
 
 

Uses movements in an unusual 
way. 
 
(C-3) 
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Section 5. Task Conditions 

 

This section tells you what students may, and may not do as they work on the task. 

 
 
 
 
 

Section 6.  Accommodations to Meet Individual Learning Needs 

Fill this section in for any student who takes the task with accommodated conditions. 

 

 

 

 

 

 

 

 
 

Scoring Modifications 
 

If any student needs to have the task scored in modified way, indicate that on the box on the task cover. 
 

 

 
 
 

                           
 

To the teacher: describe any accommodations required by the student’s IEP, 504 Plan, or in relation to 
his/her entering/beginning status as an English Language Learner, that you made in the way this task 
was administered: 
 
Presentation/format: _________________________________________________________ 

Timing/scheduling: __________________________________________________________ 

Mode of response: ___________________________________________________________ 

Environment/setting: _________________________________________________________ 

 

 
To complete this task, students: 
 
-may use any kind of chair; they don’t all need to be the same 
-may not use music 

Students with individual learning needs may require a modification(s) in the way this task 
is scored.  (For example, a student with dyslexia might not be scored on the spelling 
component of the rubric.)   These individual leaning needs should be described in the 
student’s IEP, 504 Plan, PLP, or in relation to the student’s entering/beginning status on the 
ACCESS Test for English Language Learners.  If the way this task is scored should be 
modified, be sure to describe this modification in the box on the cover of the task. 
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Section 7.  Task Prompt 

 

 
 
Create a 1 minute dance study (solo) that shows unusual ways of getting onto and off of a chair.  
Include different facings, level changes and the use of locomotor (traveling)  and  non-locomotor (non-
traveling) movements. The dance study should include:  a beginning, middle and end.   
 
 
After completing the dance study, prepare an oral or written reflection about the process you used to 
create your solo. 

 
 

�

 
Remember:   Be sure to answer all parts of the prompt. 

 

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________ 
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Scorer 1       Section 8. TASK RUBRIC:   

This rubric explains the elements of the prompt and standards that should be included in the work.   A student cannot meet standard on this task if he/she receives 
“Below standard” on any expectation.  . 

Expectations  Exceeds standard 
3 

Meets standard 
2 

Below standard 
1 

Uses specified 
movement elements 
 
 
 
 

Clearly identifies, and incorporates 
all aspects of the prompt and 
additional movement elements not 
specified in the prompt. 

Clearly identifies and 
incorporates all aspects of the 
prompt. 
- locomotor movement 
- non-locomotor movement 
- facings 
- level changes 
- getting on and off chair in   
  unusual ways  
 
(C-1, C-2) 
 

Identifies and incorporates some aspects 
of the prompt. 

Solves the movement 
problem 
 
 
 

Presents innovative solution to a 
movement problem.   

Solves movement problem. 
 
(C-1) 

Has partial success in solving movement 
problem. 
 
 

Uses structure  Skillfully structures the dance study 
with a beginning, middle and end.   
 

Structures the dance study with a 
beginning, middle and end.    
 
 

Has partial success in structuring the 
dance study.   

Presents original 
movement 
 
 
 

Uses movements in an innovative 
manner. 
 
 

Uses movements in an unusual 
way. 
 
(C-3) 

Has partial success in using movements 
in an unusual way.   

 
Comments  
 
 
 
 
 
 
 
Score ______________ Scorer’s Initials ______________ 
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Scorer 2       Section 8. TASK RUBRIC:   

This rubric explains the elements of the prompt and standards that should be included in the work.   A student cannot meet standard on this task if he/she receives 
“Below standard” on any expectation. 

 
Expectations  Exceeds standard 

3 
Meets standard 

2 
Below standard 

1 

 
Uses specified 
movement elements 
 
 
 
 

Clearly identifies, and incorporates 
all aspects of the prompt and 
additional movement elements not 
specified in the prompt. 

Clearly identifies and 
incorporates all aspects of the 
prompt. 
- locomotor movement 
- non-locomotor movement 
- facings 
- level changes 
- getting on and off chair in   
  unusual ways  
 
(C-1, C-2) 
 

Identifies and incorporates some aspects 
of the prompt. 

Solves the movement 
problem 
 
 
 

Presents innovative solution to a 
movement problem.   

Solves movement problem. 
 
(C-1) 

Has partial success in solving movement 
problem. 
 
 

Uses structure  Skillfully structures the dance study 
with a beginning, middle and end.   
 

Structures the dance study with a 
beginning, middle and end.    
 
 

Has partial success in structuring the 
dance study.   

Presents original 
movement 
 
 
 

Uses movements in an innovative 
manner. 
 
 

Uses movements in an unusual 
way. 
 
(C-3) 

Has partial success in using movements 
in an unusual way.   

 
 
Comments _______________________________________________________________________________________________________________________ 
 
________________________________________________________________________________________________________________________________ 
 
 
Score ______________ Scorer’s Initials ____________ 
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REFLECTION PAPER 
*Must meet standard in this area to be proficient.   
 

Expectation
s  

Exceeds standard 
3 

Meets standard 
2 

Below standard 
1 

*Engages the 
reader 

Skillfully identifies the issue 
that addresses the prompt and 
develops a personally 
meaningful introduction. 

Clearly identifies the issue 
that addresses the prompt 

Attempts to identify the issue that 
addresses the prompt, however 
the introduction is not entirely 
clear. 

*Interprets and 
analyzes 

Skillfully interprets and 
analyzes the significance of 
the issue. 

Interpretation and analysis 
convey significance of the 
issue. 

Interpretation and analysis do not 
convey significance of the issue 
or they are unclear. 

Uses a range of 
strategies 

Skillfully selects and uses a 
range of strategies to maintain 
reader interest and focus of 
the writing. 

Accurately selects and uses 
a range of strategies such as 
using concrete details, 
connecting, description, and 
creating a scenario. 
Maintains focus 
 

Use of strategies is weak and 
focus is unclear. 

Creates an 
organizing structure 

Response is skillfully 
organized from beginning to 
end. This includes a complex 
or insightful opening, body 
and closure. 

Response is clearly 
organized from beginning to 
end including an opening, 
body, and closure. 

Response is not clearly organized 
and or some components are 
ineffective or missing. 

Demonstrates 
understanding of 
English language 
conventions 

Demonstrates consistent 
control of English language 
use. 

Demonstrates control of 
English language use 
Errors do not interfere with 
meaning. 

Demonstrates some control of 
English language use. Frequent 
errors interfere with meaning. 

 
Comments 
_____________________________________________________________________________________________________________ 
 
_____________________________________________________________________________________________________________ 
 
Score ______________ Scorer’s Initials ______________ 
 
 



 

 62 

Section 9:  Glossary 
 
Aesthetic – a sense of what is considered valuable and/or beautiful 
 
Coaching – a teaching style in which the teacher only observes, encourages, and provides suggestions to 
improve student performance. 
 
Facings – the directions to which dancers perform their movements.  ie:  sideways, diagonal, front, back 
 
Beginning, middle and end – a structure basic to all the choreographic structures.  Should have a beginning 
shape or entrance, a middle consisting of  
                                               development of the main idea and a clear end consisting of a shape or exit.   
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Directions for Giving This Task 
 
Before you give this Task: 
 
Study the Standards & GSEs the task requires.   In order to adequately prepare your students for this task, study the 
standards & Grade Span Equivalents in Section 1.  These are the proficiencies your students will need to demonstrate 
if they are going to meet standard on the task.  In Section 1 you will find: 

• Rhode Island Applied Learning Standards, which show the ways in which students will be required to apply 
their learning in the task, 

• Discipline specific standards, when appropriate, 
• New Standards Performance Standards for math, ELA, or science, and 
• Grade Span Expectations in math, ELA, or science. 

 
The GSEs that are specifically scored in the task are displayed in italics in Section 1.  Other GSEs & standards help 
orient you to the broader proficiencies students need to do well on the task. 
 
Read the Teacher Directions. The teacher directions give you tips for how to prepare your students for this task.  
Read them thoroughly before you start to instruct students, NOT just before you plan to give the task.    
 
Review the Rubric that will be used to score the task with the Students.  This full form can help you understand in 
more detail what students need to know and be able to do on this task.   The Task Criteria page shows only that part of 
the rubric that describes how students meet standard.  The document is designed to be used as the basis of a classroom 
discussion of these criteria, with space provided for students to take notes to assist them to meet standard for each 
criteria. 
 
Review the Task Conditions & Administrative Directions.  You are responsible for administering this task carefully 
and fairly.  Your role is to create conditions in which students can do their best work, not to help them “pass” this task 
by giving them preparation specific to the prompt.   
 
Accommodations should be made to the administration of this task for students who legitimately need them.  There are 
sections to help you specify accommodations in task administration and modifications in how it is scored, should this 
be necessary. 
 
As you give this Task: 
This task requires 2 class periods. One for the students to view and analyze the dances and a second for the student to 
write their critique/review.  At the end of each session, you must COLLECT ALL MATERIALS before students leave 
the classroom.     
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Section 1. The Standards and Grade Span Expectations Assessed by this Task 
Italicized GSEs are explicitly scored in this task. Other standards & indicators are listed to inform the learning and teaching 
process.  The Depth of Knowledge display (DOK) shows which Webb level of knowledge the task is designed to assess. 

 

 

Rhode Island Applied Learning Standards (DOK 3) 
Critical Thinking, in which the student detects incompleteness, inconsistency, and opportunities for expansion of ideas, 
products, procedures, etc. and formulates core questions and assertions about topics or areas of interest. 

• Analyzes the way a product, system, service, etc. works taking into account appropriate considerations such 
as functional, aesthetic, social, environmental, and commercial requirements 

Communication, in which the student questions, informs, and learns from others. 

In relation to applying and extending content knowledge, the student can: 

• Recognize the need for information that others (peers, partners, clients, the public, etc.) have 

• Shape the presentation of information to the needs and interests of a variety of audiences 

• Explain the structures and infrastructures of systems 

• Exercise good judgment about the level of detail necessary to communicate an idea or a set of ideas 
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The Standards and Grade Span Expectations Assessed by this Task (contd.) 

 
Standards and Indicators                           ELA Grade Span Expectations 

 
National Dance Education Organization: Standards for Learning 
and Teaching Dance in the Arts (Grade 12) 
 
Responding: III. Content Standard: Demonstrate critical and 
analytic thinking skills in the artistic response to dance 

1. Use dance terminology (movement vocabulary, verbal 
vocabulary, dance notation, the elements of dance 

a. Observe or perform a dance and describe in dance 
terminology how the major movement ideas and 
element of dance are developed to create the form and 
structure of the dance. 

b. Demonstrate knowledge of aesthetic criterial to 
critically analyze and assess dance that is observed or 
performed using dance terminology. 

 
2. Observe and Respond 

a. Observe or perform a dance and analyze how the 
movements and the structure of the dance support the 
ideas of the dance. Identify specific movements and 
choreographic structures that communicate the main 
ideas, theme, or feeling of the dance. 

b. Observe or perform a dance and analyze the main 
ideas, theme, or feeling of the dance in relation to 
personal context. 

c. (Grade 8) – Observe or perform a dance and explore a 
variety of ways in which the movement fulfills the 
intent of the choreographer. 

 
 
Rhode Island Dance Proficiencies 
Responding: 
R2: Writes a significant number of dance reviews that show knowledge 
of dance as an art form, and of the process of dance criticism. 
 

Structures of Language 
W-10-1.2 Using paragraph structures appropriately 
W-10-1.3 Recognizing organizational structures within 
paragraphs or within texts (description, sequence, chronology, 
proposition/support, compare/contrast, problem/solution, 
cause/effect, investigation, deductive/inductive) 
Informational Writing 
W-10-6.1 Using a text structure appropriate to 
focus/controlling idea or thesis (e.g. purpose, audience, 
context) 
W-10-7.1 Establishing a topic 
W-10-7.5 Using precise and descriptive language that clarifies 
and supports intent 
Reflective Essay 
W—10—14.4  Using a range of elaboration techniques (i.e., 
questioning, comparing, connecting, interpreting, analyzing, or 
describing) to establish a focus 
Writing Conventions 
W—10-9 In independent writing, students demonstrate 
command of appropriate English conventions by… 
W—10—9.1 Applying rules of standard English usage to 
correct grammatical errors 
W—10-9.2 Applying capitalization rules 
W—10—9.4 Applying appropriate punctuation to various 
sentence patterns to enhance meaning 
W—10—9.5 Applying conventional and word derivative 
spelling patterns/rules 
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Section 2. Teacher Directions 

 
Read these directions carefully BEFORE you begin to prepare students for this task. 

 
 

 
 
 
 
 
 
 

 

General Planning 
Make sure that you have the following resources: 
A dance analysis sheet (2 sample analysis sheets in appendix) 
Video(s) of 1 full length work with a minimum of 3 sections OR 3 shorter works by the same company of 
dancers 
VCR/ DVD player and monitor 
Writing paper for first draft (The first draft and all worksheets must be handed in with the task 
materials.) 
Extra pencils. 
 
 
 

Prior to Beginning This Task 
Students should know how to: 

• describe, analyze, interpret, and evaluate a dance; 
• write a review; and 
• effectively organize their writing. 

 
Directions for Administering This Task 
This task requires 2 class periods. One class is for the students to view and analyze the dances and the 
second is for the student to write their critique/review.   
 
Students view the dance(s) two times. 
 
 
Note for teachers or coaches:  
Make sure that students fully include the all criteria in the rubric, so as to write a review of appropriate 
length and depth of discussion.  
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Section 3. Learning and Teaching Guide for Task 
 
Instructions to students and teachers:  This rubric explains what students can do to develop proficiencies meeting different expectations 
assessed by a task.  It also shows what teachers can do to help students strengthen those proficiencies.  Students whose performance did not meet 
standard on a task should schedule time to work on those proficiencies.  Teachers should make sure students understand what they need to learn 
and use the instructional techniques most likely to help students develop those proficiencies. 
 

Expectat ions   Meets  s tandard 
 

What student  needs to  do to  beco me 
proficient  

What teachers need  to  do to  he lp students 
become profic ient  
 
Through a combination of whole c lass ,  
group,  pair ,  and individual  ins truc tion,  the 
fo l lo wing instruc tional  act ivi t ies could be 
implemented.  
 

*Uses Elements of 
Dance Review 

Includes discussion of at least three 
different dances or dance sections 
within a performance. 
(R2.2) 
 
Describes movement, costumes, 
lighting, music/text or other 
performance elements. (R2.3) 
W-10-7.5 
 
 
Analyzes and interprets how 
organization, structure, and 
movement communicate the main 
ideas, theme, or feeling of the dance. 
(R2.4) 
W-10-14.4 
 
Uses appropriate evidence from the 
dance(s) to support evaluation. 

View the dance(s) two times: The first 
viewing should be to look at the dance(s) as a 
whole composition. The second viewing is 
used to analyze and deconstruct the dance for 
it’s movement elements and choreographic 
construction. 

 

Interpret how the composition communicates 
the main ideas, theme, or feeling of the 
dance(s).  

 

Evaluate the importance of the dance and the 
impact (positive or negative) on you as a 
viewer.  

 

 

 

Prior to administering this on-demand task, teach the 
elements of a dance review and give the students 
opportunity to practice observing dances and describing, 
analyzing, interpreting, and evaluating. 

Organizes and 
Conveys 
Information 

Addresses purpose, audience, and 
context (states who, what, where, 
when of the performance). (R2.1) W-
10-7 
 
Is clearly organized from beginning to 
end. This includes an effective 
opening, body, and closure W-10-6.1 
 

Before writing the first draft, outline the 
organization of the review.  

 

Using the rubric, write a first draft. 

 

Reread and make revisions and corrections.  

Prior to administering this on-demand task, teach and/or 
review the necessary writing skills. Give the students 
opportunities to practice writing reviews. 
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Uses paragraph structures and 
transitions appropriately. W-10-1.2 
 
Uses descriptive language that 
clarifies and supports intent.  
W-10-7.5 

 

Write your final copy. 

Demonstrates 
Control of English 
Language 
Conventions 

Demonstrates control of grammar, 
usage, punctuation, sentence 
construction, and spelling.  
W-10-9.1,9.2, 9.4, 9.5 
 
Occasional errors do not usually 
interfere with meaning. 

Reread your first draft and make any 
corrections you may notice. 

Encourage the students to reread their reviews before 
handing them in.  
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Section 4. Task Criteria 

 

This list of criteria describes what students need to do in order to meet standard on this task.  You should 
discuss the Meets Standard column and be sure your students understand what it says before you begin 
this task.  In order to meet standard on this task, you need to meet standard for every expectation that has 
an asterisk.   
Have your students use the right hand column to make notes, write hints to themselves, and record anything 
that seems important to them that they don’t want to forget. 
 

 
Expectations Meets Standard 

2 
Student Notes: 

*Uses Elements of 
Dance Review 

Includes discussion of at least three 
different dances or dance sections within a 
performance. 
(R2.2) 
 
Describes movement, costumes, lighting, 
music/text or other performance elements. 
(R2.3) 
W-10-7.5 
 
 
Analyzes and interprets how organization, 
structure, and movement communicate the 
main ideas, theme, or feeling of the dance. 
(R2.4) 
W-10-14.4 
 
Uses appropriate evidence from the 
dance(s) to support evaluation. 

 

Organizes and 
Conveys 
Information 

Addresses purpose, audience, and context 
(states who, what, where, when of the 
performance). (R2.1) W-10-7 
 
Is clearly organized from beginning to end. 
This includes an effective opening, body, 
and closure W-10-6.1 
 
Uses paragraph structures and transitions 
appropriately. W-10-1.2 
 
Uses descriptive language that clarifies 
and supports intent.  
W-10-7.5 

 

Demonstrates 
Control of English 
Language 
Conventions 

Demonstrates control of grammar, usage, 
punctuation, sentence construction, and 
spelling.  
W-10-9.1,9.2, 9.4, 9.5 
 
Occasional errors do not usually interfere 
with meaning. 

 



 

 71 

Section 5. Task Conditions 

 

This section tells you what students may, and may not do as they work on the task. 
 

 
 
 

Section 6. Accommodations to Meet Individual Learning Needs 

Fill this section in for any student who takes the task with accommodated conditions. 

 
 

 

 

 

 

 

 

 

 

 
 
 
 

Scoring Modifications 
 
If any student needs to have the task scored in modified way, indicate that on the box on the task cover. 

 

 

 
 
 

To the teacher: describe any accommodations required by the student’s IEP, 504 Plan, or in relation to 
his/her entering/beginning status as an English Language Learner, that you made in the way this task 
was administered: 
 
Presentation/format: _________________________________________________________ 

Timing/scheduling: __________________________________________________________ 

Mode of response: ___________________________________________________________ 

Environment/setting: _________________________________________________________ 

 

 
To complete this task, students:  follow the directions given in the Resource Guide and on the 
videotape.  Plan to take at least 5 one-hour sessions to read the resource materials, do the suggested 
exercises, and learn and polish the dance. 

 

Students with individual learning needs may require a modification(s) in the way this task 
is scored.  (For example, a student with dyslexia might not be scored on the spelling 
component of the rubric.)   These individual leaning needs should be described in the 
student’s IEP, 504 Plan, PLP, or in relation to the student’s entering/beginning status on the 
ACCESS Test for English Language Learners.  If the way this task is scored should be 
modified, be sure to describe this modification in the box on the cover of the task. 
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Section 7.  Task Prompt 

 
Reviewers (dance critics) have often demonstrated their power over dance audiences. There is power 
in the written word. You will take on the roll of a dance critic by writing a review. After watching the 
video(s) (of 1 full length work with a minimum of 3 sections or 3 shorter works by the same company 
of dancers), analyze the dance(s), plan the organization of the writing , and then write a review. Use 
the rubric to make sure that you include all the necessary components.  
 
 
Glossary: 

Analyze – examine the dance by breaking it down into component elements and parts 
Interpret -  bringing your own meaning to what you observe 
Evaluate – judge the value or importance of the dance (to the art form, to you the viewer  

�

 
Remember:   Only the final copy of the review will be assessed. 

 

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________ 
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Scorer 1       Section 8. TASK RUBRIC:   

This rubric explains the elements of the prompt and standards that should be included in the work.   *A student cannot meet standard on this task if 
he/she receives “Below standard” on this expectation.   

Expectations Exceeds standard 
3 

Meets standard 
2 

Below standard 
1 

*Uses Elements of Dance 
Review  

Includes discussion of at least three different dances 
or dance sections within a performance. 
 
 
 
Provides insightful comments about the nature of a 
particular dance and its meaning AND often uses 
vivid language to describe movement, costumes, 
lighting, music/text or other performance elements. 
 
Insightfully analyzes and interprets how organization, 
structure, and movement communicate the main 
ideas, theme, or feeling of the dance. 
 
 
Uses specific and relevant evidence from the dance(s) 
to support evaluation. 

Includes discussion of at least three 
different dances or dance sections within a 
performance. 
(R2.2) 
 
Describes movement, costumes, lighting, 
music/text or other performance elements. 
(R2.3) 
W-10-7.5 
 
 
Analyzes and interprets how organization, 
structure, and movement communicate the 
main ideas, theme, or feeling of the dance. 
(R2.4) 
W-10-14.4 
 
Uses appropriate evidence from the 
dance(s) to support evaluation. 

Discusses fewer than three different dances or 
dance sections within a performance. 
 
 
 
Partially describes movement, costumes, 
lighting, music/text or other performance 
elements. 
 
 
 
Attempts to analyze and interpret how 
organization, structure, and movement 
communicate the main ideas, theme, or feeling 
of the dance but is ineffective, incomplete or 
inconsistent. 
 
Lacks evidence from the dance(s) to support 
evaluation. 

Organizes and Conveys 
Information 

Skillfully addresses purpose, audience, and context. 
 
 
Skillfully organized from beginning to end, this 
includes a complex or insightful opening, body, and 
closing. 
 
Uses paragraph structures and transitions to enhance 
meaning. 
 
Uses precise and descriptive language that clarifies 
and supports intent and enhances meaning. 

Addresses purpose, audience, and context 
(states who, what, where, when of the 
performance). (R2.1) W-10-7 
 
Is clearly organized from beginning to end. 
This includes an effective opening, body, 
and closure W-10-6.1 
 
Uses paragraph structures and transitions 
appropriately. W-10-1.2 
 
Uses descriptive language that clarifies and 
supports intent.  
W-10-7.5 

Partially succeeds in addressing purpose, 
audience, and context.  
 
 
Is not clearly organized or not organized 
throughout. 
 
 
Partially succeeds in using paragraph 
structures and transitions appropriately. 
 
Uses some descriptive language. 

Demonstrates Control of 
English Language 
Conventions 

Demonstrates consistent control of grammar, usage, 
punctuation, sentence construction, and spelling. 

Demonstrates control of grammar, usage, 
punctuation, sentence construction, and 
spelling.  
W-10-9.1,9.2, 9.4, 9.5 
 
Occasional errors do not usually interfere 
with meaning. 

Demonstrates some control of grammar, 
usage, punctuation, sentence construction, and 
spelling. 
 
 
Frequent errors interfere with meaning. 

Comments  
Score ______________ Scorer’s Initials ______________ 
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Scorer 2       Section 8. TASK RUBRIC:   

This rubric explains the elements of the prompt and standards that should be included in the work.   *A student cannot meet standard on this task if 
he/she receives “Below standard” on this expectation.   

Expectations Exceeds standard 
3 

Meets standard 
2 

Below standard 
1 

*Uses Elements of 
Dance Review 

Includes discussion of at least three different dances 
or dance sections within a performance. 
 
 
 
Provides insightful comments about the nature of a 
particular dance and its meaning AND often uses 
vivid language to describe movement, costumes, 
lighting, music/text or other performance elements. 
 
Insightfully analyzes and interprets how organization, 
structure, and movement communicate the main 
ideas, theme, or feeling of the dance. 
 
 
Uses specific and relevant evidence from the dance(s) 
to support evaluation. 

Includes discussion of at least three 
different dances or dance sections within a 
performance. 
(R2.2) 
 
Describes movement, costumes, lighting, 
music/text or other performance elements. 
(R2.3) 
W-10-7.5 
 
 
Analyzes and interprets how organization, 
structure, and movement communicate the 
main ideas, theme, or feeling of the dance. 
(R2.4) 
W-10-14.4 
 
Uses appropriate evidence from the 
dance(s) to support evaluation. 

Discusses fewer than three different dances or 
dance sections within a performance. 
 
 
 
Partially describes movement, costumes, 
lighting, music/text or other performance 
elements. 
 
 
 
Attempts to analyze and interpret how 
organization, structure, and movement 
communicate the main ideas, theme, or feeling 
of the dance but is ineffective, incomplete or 
inconsistent. 
 
Lacks evidence from the dance(s) to support 
evaluation. 

Organizes and 
Conveys 
Information 

Skillfully addresses purpose, audience, and context. 
 
 
Skillfully organized from beginning to end, this 
includes a complex or insightful opening, body, and 
closing. 
 
Uses paragraph structures and transitions to enhance 
meaning. 
 
Uses precise and descriptive language that clarifies 
and supports intent and enhances meaning. 

Addresses purpose, audience, and context 
(states who, what, where, when of the 
performance). (R2.1) W-10-7 
 
Is clearly organized from beginning to end. 
This includes an effective opening, body, 
and closure W-10-6.1 
 
Uses paragraph structures and transitions 
appropriately. W-10-1.2 
 
Uses descriptive language that clarifies and 
supports intent.  
W-10-7.5 

Partially succeeds in addressing purpose, 
audience, and context.  
 
 
Is not clearly organized or not organized 
throughout. 
 
 
Partially succeeds in using paragraph 
structures and transitions appropriately. 
 
Uses some descriptive language 

Demonstrates 
Control of English 
Language 
Conventions 

Demonstrates consistent control of grammar, usage, 
punctuation, sentence construction, and spelling. 

Demonstrates control of grammar, usage, 
punctuation, sentence construction, and 
spelling.  
W-10-9.1,9.2, 9.4, 9.5 
 
Occasional errors do not usually interfere 
with meaning. 

Demonstrates some control of grammar, 
usage, punctuation, sentence construction, and 
spelling. 
 
 
Frequent errors interfere with meaning. 

Comments  
Score ______________ Scorer’s Initials ______________
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Appendix (sample analysis worksheets): 
Review/Critique 

Name _______________________________________ Class ____________________ Date ________ 
 
Description of the dance   
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Interpretation (meaning of the dance) 
 

Evaluation of the dance 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Context of the dance 
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From Experiencing Dance: From Student to Dance Artist by H. Scheff, M. Sprague, and S. McGreevy-
Nichols, 2005, Champaign, IL: Human Kinetics. 

Performance or Video Viewing Guide 
Name _______________________________________ Class ____________________ Date ________ 
1. What was the name of the dance? Who was the choreographer? 
 
 
2. In what style of dance technique did the choreographer choose to work (modern, ballet, 
jazz, tap, ethnic)? 
 
 
3. What was the main idea or quality that the choreographer wanted to communicate in this 
dance? 
 
 
4. What images do you think the choreographer used when working on this dance? 
 
 
 
 
5. What thoughts or ideas did the dance give you as you watched it? 
 
 
 
 
6. Describe the types of movements that best helped with this dance’s main idea. 
 
 
 
 
7. Describe the costumes and props. Did they help or hinder the expression of the dance’s 
main idea? 
 
 
 
 
8. Describe the lighting. Did it help or hinder the expression of the dance’s main idea? 
 
9. Take the Stage: Dance Ideas List Handout 
Instructions: Choose the dance ideas that best express the idea, theme, or image. 
 
Movement Skills 
[ ] balance [ ] falls and recovery [ ] isolation [ ] weight shift 
 
Locomotor Movements 
[ ] walk [ ] hop [ ] jump [ ] leap [ ] assemblé (jump from one foot to two feet) 
[ ] sissonne (jump from two feet to one foot) [ ] slide [ ] skip [ ] gallop 
 
Nonlocomotor Movements 
[ ] bend [ ] twist [ ] stretch 
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Movement Qualities 
[ ] smooth [ ] swinging [ ] percussive [ ] collapse [ ] vibratory 
 
Movement Elements (Laban Efforts) 
Weight: [ ] strength [ ] lightness 
Time: [ ] sudden [ ] sustained 
Space: [ ] direct [ ] indirect 
Flow: [ ] bound [ ] free 
 
Effort Elements (Laban Effort Actions) 
[ ] dab [ ] punch [ ] fl oat [ ] glide [ ] wring [ ] press [ ] fl ick [ ] slash 
 
Choreographic Structures 
[ ] canon [ ] collage [ ] AB [ ] accumulation [ ] ABA [ ] call and response [ ] rondo 
[ ] chance dance [ ] theme and variations [ ] beginning, middle, and end 
[ ] narrative (sequential time line of events) [ ] ground bass 
 
Choreographic Processes 
[ ] transition [ ] contrast [ ] complementary [ ] copying 
 
Choreographic Elements 
Organizing Dancers in the Dance 
[ ] solo [ ] duet [ ] trio [ ] ensemble [ ] facings of dancers [ ] formations 
[ ] symmetrical shapes and formations [ ] asymmetrical shapes and formations 
[ ] partnering and weight sharing 
Manipulating Movement 
[ ] unison [ ] repetition [ ] variety [ ] abstract movements [ ] literal movements [ ] levels 
[ ] size of movements [ ] changes in tempo [ ] fl oor patterns [ ] air patterns 
Guiding Audience’s Attention 
[ ] focal point [ ] silence 

LESSON 13.2 (CONTINUED) 
 
 
 
Adapted from Experiencing Dance: From Student to Dance Artist by H. Scheff, M. Sprague, and S. 
McGreevy-Nichols, 2005, Champaign, IL: Human Kinetics. 
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Directions for Giving This Task 
 
Before you give this Task: 
 
Study the Standards & GSEs the task requires.   In order to adequately prepare your students for this task, study the 
standards & Grade Span Equivalents in Section 1.  These are the proficiencies your students will need to demonstrate 
if they are going to meet standard on the task.  In Section 1 you will find: 

• Rhode Island Applied Learning Standards, which show the ways in which students will be required to apply 
their learning in the task, 

• Discipline specific standards, when appropriate, 
• New Standards Performance Standards for math, ELA, or science, and 
• Grade Span Expectations in math, ELA, or science. 

 
 
Read the Teacher Directions. The teacher directions give you tips for how to prepare your students for this task.  
Read them thoroughly before you start to instruct students, NOT just before you plan to give the task.    
 
Review the Rubric that will be used to score the task with the Students.  This full form can help you understand in 
more detail what students need to know and be able to do on this task.   The Task Criteria page shows only that part of 
the rubric that describes how students meet standard.  The document is designed to be used as the basis of a classroom 
discussion of these criteria, with space provided for students to take notes to assist them to meet standard for each 
criteria. 
 
Review the Task Conditions & Administrative Directions.  You are responsible for administering this task carefully 
and fairly.  Your role is to create conditions in which students can do their best work, not to help them “pass” this task 
by giving them preparation specific to the prompt.   
 
Accommodations should be made to the administration of this task for students who legitimately need them.  There are 
sections to help you specify accommodations in task administration and modifications in how it is scored, should this 
be necessary. 
 
As you give this Task: 
This task requires 2-8 weeks, and will probably take a minimum of five 1-hour sessions to work with the resource 
materials, then learn and polish the entire dance.  At the end of each session, you must COLLECT ALL MATERIALS 
before students leave the classroom.     
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Section 1. The Standards and Grade Span Expectations Assessed by this Task 
Italicized GSEs are explicitly scored in this task. Other standards & indicators are listed to inform the learning and teaching 
process.  The Depth of Knowledge display (DOK) shows which Webb level of knowledge the task is designed to assess. 

 

 

Rhode Island Applied Learning Standards (DOK  3) 
Critical Thinking, in which the student detects incompleteness, inconsistency, and opportunities for expansion of ideas, 
products, procedures, etc. and formulates core questions and assertions about topics or areas of interest. 

• Troubleshoot problems 

• Analyze the requirements of a role, responsibility or other type of challenge and use that understanding to shape 
his or her behavior, activity, and learning 

Problem Solving, in which the student organizes and conducts a process to create intellectual or physical products, hold an 
event, conduct a process, or otherwise move towards the solution of an identified issue or problem. 

In relation to applying and extending content knowledge, the student can: 

• Adjust strategies, plans, and implementation as needed to incorporate new understanding or requirements 

In relation to his/her self, the student can: 

• Use what he or she learns from various sources of information (written, conversational, observation, etc.) to 
identify ways to improve his or her performing abilities 

 

Research 

Interpret the meaning and relevance of information in relation to a particular purpose, project or activity. 

Communication, in which the student questions, informs, and learns from others. 

In relation to applying and extending content knowledge, the student can: 

• Exercise good judgment about the level of detail necessary to communicate an idea or a set of ideas 

• Deliver a presentation of work on a problem (approaching the problem, proposing a solution, implementing a 
solution, or presenting a solved problem) that is coherent in its entirety 

 

If appropriate: 
Reflection, in which the student reviews past activity and thinks critically about past activities and plans for the future; and 
Evaluation, in which the student thinks critically about a completed activity or project and uses insights based on the review 
to change planned activities. 

• Critique his/her work in light of expectations established by his/’herself. 
• Reflect on the meaning of completed work and identifies opportunities for further progress based on past 

accomplishments 
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The Standards and Grade Span Expectations Assessed by this Task (contd.) 

 
Standards and Indicators                           Grade Span Expectations 

 
National Dance Education Organization: Standards for Learning 
and Teaching Dance in the Arts 
I. Performing  
Students will:  Identify, define, select, learn, focus, relate, coordinate, 
repeat, understand, synthesize, rehearse, demonstrate, refine, 
perform, and present. 
  c. Body Skills  
    (1)  Balance:  Demonstrate an ability to maintain balance while 
executing movements that are vertical, off-vertical, or that use a reduced 
base of support. 
    (2)  Strength:  Demonstrate strength in the feet, legs, abdomen, back, 
shoulders, and arms in the artistic performance of dance. 
    (3)  Range of Motion:  Demonstrate flexibility of the torso, spine, legs 
and shoulders that permits a wide range of motion in the artistic 
performance of dance. 
    (4)  Coordination:  Demonstrate agility and coordination in performing 
dance movement that orchestrates simultaneous, sequential, and a variety 
of movement patterns. 
 
2.  Movement skills  
d.   Technical skills:   
   (1) Articulation of movement:  demonstrate ability to move with clear 
intent, purpose, and expression. 
   (2)  Styles and Genres:  Demonstrate a variety of styles or genres of 
dance using dance movements and movement vocabulary of each. 
 e.  Sequencing:  Learn and perform a short (approximately three-minute) 
dance and repeat it accurately from memory. 
 
4.  Performing values 
a.  focus and awareness  
    (1)Maintain dynamic energy while moving or holding a fixed position 
    (3) Dance with physical and kinesthetic awareness and artistic 
expression 
 
 
 
 
 

 
Reflective Essay 
W – 10—14 In reflective writing, students explore and share 
thoughts, observations, and impressions by… 
 
W—10—14.1 engaging the reader by establishing a context 
(purpose) 
W—10—14.2 Analyzing a condition or situation of 
significance (e.g., reflecting on a personal learning or personal 
growth), or developing a commonplace, concrete occasion as 
the basis for the reflection 
W—10—14.3 Using an organizational structure that allows for 
a progression of ideas to develop 
W—10—14.4 Using a range of elaboration techniques (i.e., 
questioning, comparing, connecting, interpreting, analyzing, or 
describing) to establish a focus 
W—10—14.5 Providing closure – leaving the reader with 
something to think about 
 
Writing Conventions 
W—10-9 In independent writing, students demonstrate 
command of appropriate English conventions by… 
 
W—10—9.1 Applying rules of standard English usage to 
correct grammatical errors 
W—10-9.2 Applying capitalization rules 
W—10—9.4 Applying appropriate punctuation to various 
sentence patterns to enhance meaning 
W—10—9.5 Applying conventional and word derivative 
spelling patterns/rules 
 
OR 
Oral Communication 
OC – 10-2.1 Exhibiting logical organization and language use, 
appropriate to audience, context, and purpose 
OC – 10-2.2 Maintaining a consistent focus 
OC – 10-2.3 Including smooth transitions, supporting thesis 
with well-chosen details, and providing a coherent conclusion 
OC -  10-2.5 Using a variety of strategies of address (e.g., eye 
contact, speaking rate, volume, articulation, enunciation, 
pronunciation, inflection, voice modulation, intonation, 
rhythm, and gesture) to communicate ideas effectively 
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Section 2. Teacher Directions 

 
Read these directions carefully BEFORE you begin to prepare students for this task. 

 
 

 
 

 

General Planning 
This task may take 2-8 weeks (suggested time) 
Studies will perform and be recorded in a separate class period. 
This task lends itself well to reflective journaling and a more formal reflection (oral/written).  See 
required body of work for performance category. 
Final performance is recorded for proficiency documentation. 
Audio visual materials and equipment must be reserved prior to final performance. 
 
 
 

Prior to Beginning This Task 
Students must exhibit: 
 
 
 
 
 
Videotaping directions: (VHS or DVD and please do not include student names): 

• Student being evaluated needs to be fully visible in 75% of performance and easily identifiable.   
• Clothing/costume is either appropriate to the dance or is proper dance attire.  
• Written direction is included as to how the performer is to be identified. 

 
Teacher/coach is responsible for ensuring that evaluators can identify the performer. 
 
 
 



 

 83 

Section 3. Learning and Teaching Guide for Task 
 
Instructions to students and teachers:  This rubric explains what students can do to develop proficiencies meeting different expectations 
assessed by a task.  It also shows what teachers can do to help students strengthen those proficiencies.  Students whose performance did not meet 
standard on a task should schedule time to work on those proficiencies.  Teachers should make sure students understand what they need to learn 
and use the instructional techniques most likely to help students develop those proficiencies. 
 

Expectat ions   Meets  s tandard 
 

What student  needs to  do to  beco me 
proficient  

What teachers need  to  do to  he lp students 
become profic ient  
 
Through a combination of whole c lass ,  
group,  pair ,  and individual  ins truc tion,  the 
fo l lo wing instruc tional  act ivi t ies could be 
implemented.  
 

Shows kinesthetic 
awareness and 
movement skills 
(P1) 

Often demonstrates strength, 
flexibility, agility, and 
coordination as appropriate 
to the genre. 
(P1) 

Routinely engages in physical activities that 
address strength, flexibility, agility, and 
coordination. 

 

Practices technical skills on their own, outside 
of scheduled classes. 

Include physical activities that address student needs. 

 

Teach technical skills and instruct students in how to 
practice these skills. 

Demonstrates 
rhythmic acuity 
(P2) 
 

Performs rhythmic patterns 
accurately and maintains the 
appropriate tempo. 
(P2) 

Needs to listen to the Bushasche score. 

 

Practices specific movement to the music. 

Teach, watch, and critique student movement for 
rhythmic accuracy. 

 
Demonstrates 
dynamic range 
(P3) 

Presents movement with 
clarity of intent; uses varied 
qualities and phrasing. 
(P3) 

Practices specific movements with clarity of 
intent and the appropriate qualities and 
phrasing.   

Teach, watch, and critique student movement for clarity 
of intent and the appropriate qualities and phrasing.   

Performs dance with 
stylistic fluency (i.e. 
ballet, modern, 
African, ballroom, 
jazz, hip-hop, tap, 
Southeast Asian) 
(P4) 

Performs dance with a 
moderate level of stylistic 
fluency.    (P4) 

 

Practices and improves upon the stylistic 
fluency of the performance of the dance 
including:   

 
 
 

Incorporates the teacher/coach critiques in 
order to improve performance.   
 

Teacher watches and critiques student’s stylistic fluency 
including:   
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Section 4. Task Criteria 

 

This list of criteria describes what students need to do in order to meet standard on this task.  You should 
discuss the Meets Standard column and be sure your students understand what it says before you begin 
this task.  In order to meet standard on this task, you need to meet standard for every expectation that has 
an asterisk.   
Have your students use the right hand column to make notes, write hints to themselves, and record anything 
that seems important to them that they don’t want to forget. 
 
 

 
Expectations Meets Standard 

3 
Student Notes: 

(P1) Shows 
kinesthetic 
awareness and 
movement 
skills -- 

Often demonstrates strength, 
flexibility, agility, and 
coordination as appropriate to 
the genre. 
(P1) 

 

(P2) 
Demonstrates 
rhythmic acuity 
– 
 

Performs rhythmic patterns 
accurately and maintains the 
appropriate tempo. 
(P2) 

 

(P3) 
Demonstrates 
dynamic range 
– 
 

Presents movement with clarity 
of intent; uses varied qualities 
and phrasing. 
(P3) 

 

(P4) Performs 
dance with 
stylistic fluency 
(i.e. ballet, 
modern, 
African, 
ballroom, jazz, 
hip-hop, tap, 
Southeast 
Asian) 

Performs dance with a moderate 
level of stylistic fluency. 
(P4) 
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Section 5. Task Conditions 

 

This section tells you what students may, and may not do as they work on the task. 
 

 
 
 

Section 6. Accommodations to Meet Individual Learning Needs 

Fill this section in for any student who takes the task with accommodated conditions. 

 
 

 

 

 

 

 

 

Scoring Modifications 
 
If any student needs to have the task scored in modified way, indicate that on the box on the task cover. 

 

 

 
 
 

                           
 

To the teacher: describe any accommodations required by the student’s IEP, 504 Plan, or in relation to 
his/her entering/beginning status as an English Language Learner, that you made in the way this task 
was administered: 
 
Presentation/format: _________________________________________________________ 

Timing/scheduling: __________________________________________________________ 

Mode of response: ___________________________________________________________ 

Environment/setting: _________________________________________________________ 

 

 
To complete this task, students:  follow the directions given in the Resource Guide and on the 
videotape.  Plan to take at least 5 one-hour sessions to read the resource materials, do the suggested 
exercises, and learn and polish the dance. 

 

Students with individual learning needs may require a modification(s) in the way this task 
is scored.  (For example, a student with dyslexia might not be scored on the spelling 
component of the rubric.)   These individual leaning needs should be described in the 
student’s IEP, 504 Plan, PLP, or in relation to the student’s entering/beginning status on the 
ACCESS Test for English Language Learners.  If the way this task is scored should be 
modified, be sure to describe this modification in the box on the cover of the task. 
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Section 7.  Task Prompt 

 
 
Learn and perform the piece _______________________________________ , which was 
choreographed by  
 
__________________________________________. 
 
In demonstrating a proficient level of stylistic fluency in the genre of  ______________________, pay 
special attention to and include  the following elements in your performance:   
 
 
 
 
 
 
 
Glossary: 

 
 

�

 
Remember:   Be sure to address all parts of the prompt. 

 

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________ 
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Scorer 1       Section 8. TASK RUBRIC:   

This rubric explains the elements of the prompt and standards that should be included in the work.   A student cannot meet standard on this task if he/she 
receives “Below standard” on any expectation.   

Expectations  Exceeds standard 
3 

Meets standard 
2 

Below standard 
1 

(P1) Shows 
kinesthetic 
awareness and 
movement skills -- 

Demonstrates a high level of 
consistency and reliability in 
performing technical skills 
that require a great deal of 
strength, flexibility, agility, 
and coordination. 
 
Performs dance sequence 
without intrusive errors. 
 

Often demonstrates 
strength, flexibility, agility, 
and coordination as 
appropriate to the genre. 
 
Performs dance sequence 
without intrusive errors. 
(P1) 

Demonstrates some strength, 
flexibility, agility, and 
coordination. 
 
Performs dance sequence with 
some intrusive errors. 

(P2) Demonstrates 
rhythmic acuity – 
 

Demonstrates the complexity 
of the rhythms throughout the 
whole body, as required by 
the dance. 

Performs rhythmic patterns 
accurately and maintains the 
appropriate tempo. 
(P2) 

 Performs rhythmic patterns and 
maintains a tempo somewhat accurately. 
 

(P3) Demonstrates 
dynamic range – 
 

Presents movement with a 
clear and strong intention of 
the body in space, time, 
weight, and flow; has a 
heightened sense of personal 
phrasing clearly presenting 
high and low points. 
 

Presents movement with 
clarity of intent; uses varied 
qualities and phrasing. 
(P3) 

Presents movement with little 
clarity of intent; uses few varied 
qualities and phrasing. 
 

(P4) Performs 
dance with 
stylistic fluency  

Performs dance with a high 
level of stylistic fluency. 
 

 

Performs with a moderate 
level of stylistic fluency 
including:   
(P4) 

Performs with inconsistent 
stylistic fluency. 
 

 
 
Comments  
 
 
 
Score ______________ Scorer’s Initials ______________ 
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Scorer 2       Section 8. TASK RUBRIC:   

This rubric explains the elements of the prompt and standards that should be included in the work.   A student cannot meet standard on this task if he/she 
receives “Below standard” on any expectation. 

 
Expectations  Exceeds standard 

3 
Meets standard 

2 
Below standard 

1 

(P1) Shows 
kinesthetic 
awareness and 
movement skills -- 

Demonstrates a high level of 
consistency and reliability in 
performing technical skills 
that require a great deal of 
strength, flexibility, agility, 
and coordination. 
 
Performs dance sequence 
without intrusive errors. 
 

Often demonstrates 
strength, flexibility, agility, 
and coordination as 
appropriate to the genre. 
 
Performs dance sequence 
without intrusive errors. 
(P1) 

Demonstrates some strength, 
flexibility, agility, and 
coordination. 
 
Performs dance sequence with 
some intrusive errors. 

(P2) Demonstrates 
rhythmic acuity – 
 

Demonstrates the complexity 
of the rhythms throughout the 
whole body, as required by 
the dance. 

Performs rhythmic patterns 
accurately and maintains the 
appropriate tempo. 
(P2) 

Performs rhythmic patterns and 
maintains a tempo somewhat accurately. 
 

(P3) Demonstrates 
dynamic range – 
 

Presents movement with a 
clear and strong intention of 
the body in space, time, 
weight, and flow; has a 
heightened sense of personal 
phrasing clearly presenting 
high and low points. 
 

Presents movement with 
clarity of intent; uses varied 
qualities and phrasing. 
(P3) 

Presents movement with little 
clarity of intent; uses few varied 
qualities and phrasing. 
 

(P4) Performs 
dance with 
stylistic fluency  

Performs dance with a high 
level of stylistic fluency. 
 

 

Performs with a moderate 
level of stylistic fluency 
including: 
(P4) 

 

Performs with inconsistent 
stylistic fluency. 
 

 
Comments 
 
 
Score ______________ Scorer’s Initials ______________ 
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RUBRIC FOR WRITTEN OR ORAL REFLECTION  
*A student cannot meet standard on this task if he/she receives “Below standard” on these expectations.   
 

Expectations  Exceeds standard 
3 

Meets standard 
2 

Below standard 
1 

 
*Establishes a   
  context 

Skillfully identifies the 
context that addresses the 
prompt and develops a 
personally meaningful 
introduction. 

Clearly identifies the 
context that addresses the 
prompt 
W-10-14.1 (or) OC-10-2.1 

Attempts to identify the context 
that addresses the prompt; 
however, the attempt causes 
confusion. 

 
*Interprets and 
  analyzes 

Skillfully interprets and 
analyzes the significance of 
the experience. 

Interprets and analyzes the 
significance of the 
experience. 
W-10-14.2 (or) OC-10-2.3 

Does not convey the significance 
of the experience or the 
significance is unclear. 

Uses a range of 
strategies 

Selects and uses a wide range 
of strategies to communicate 
ideas effectively. 
 
 
Thoroughly maintains focus. 

Accurately selects and uses 
a range of strategies to 
communicate ideas 
effectively. 
 
Maintains focus 
W-10-14.4 (or) 
OC-10-2.2, 2-5 

Selects and/or uses strategies that 
are weak and/or ineffective. 
 
 
 
Does not maintain focus. 

Creates an 
organizing structure 

Exhibits logical organization 
and selects sophisticated 
language specific to audience, 
context, or purpose. 

Exhibits logical 
organization and language 
use, appropriate to audience, 
context, or purpose. 
W-10-14.3 (or) OC 10-2.1 

Does  not exhibit logical 
organization.  Language use is 
inappropriate to audience, 
context, or purpose. 

Demonstrates 
understanding of 
English language 
conventions 

Demonstrates consistent 
control of English language 
conventions. 

Demonstrates control of 
English language 
conventions. 
 
Errors do not interfere with 
meaning. 
W-10-9 (or) OC-10-2.1 

Demonstrates some control of 
English language conventions. 
 
Frequent errors interfere with 
meaning. 

Comments  
 
Score ______________ Scorer’s Initials ______________�
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Scorer # ____       PERFORMING RUBRIC:  Ballet 

This rubric explains the elements of the prompt and standards that should be included in the work.   A student cannot meet standard on this task if he/she receives “Below standard” on any 
expectation.   

Expectations  Exceeds standard 
3 

Meets standard 
2 

Below standard 
1 

(P1) Shows kinesthetic 
awareness and 
movement skills  

Demonstrates a high level of 
consistency and reliability in performing 
technical skills that require strength, 
flexibility, agility, and coordination. 
 
Performs dance sequence without 
intrusive errors. 
 

Often demonstrates strength, flexibility, 
agility, and coordination as appropriate to 
the genre. 
 
 
Performs dance sequence without intrusive 
errors. 
(P1) 

Demonstrates some strength, flexibility, 
agility, and coordination. 
 
 
 
 
Performs dance sequence with some 
intrusive errors. 

(P2) Demonstrates 
rhythmic acuity  
 

Demonstrates the complexity of the 
rhythms throughout the whole body, as 
required by the dance. 

Performs rhythmic patterns accurately and 
maintains the appropriate tempo. 
(P2) 

 Performs rhythmic patterns and maintains a 
tempo somewhat accurately. 
 

(P3) Demonstrates 
dynamic range & artistic 
expression 
 

Presents movement with a clear and 
strong intention of the body in space, 
time, weight, and flow; has a heightened 
sense of personal phrasing clearly 
presenting high and low points; fully 
demonstrates commitment to movement 
and concept 
 

Often presents movement with clarity of 
intent; uses varied qualities and phrasing; 
often demonstrates commitment to 
movement and concept 
(P3) 

Presents movement with some clarity of 
intent; uses few varied qualities and 
phrasing; sometimes demonstrates 
commitment to movement and concept 
 

(P4) Performs dance 
with stylistic fluency  

Performs dance with a high level of 
stylistic fluency. 
 

 

Performs with a moderate level of stylistic 
fluency demonstrating 
(P4) 
Student demonstrates: 
*proper technique 
     -properly pointed feet 
     -placed arms 
     -turnout 
     -correct positions of the feet & body 
*body alignment, carriage, & épaulement  
If applicable see criteria checklist for the 
particular style. 
     

Performs with a low level of stylistic 
fluency. 
 

 

 
Comments  
 
 
 
 
Score ______________ Scorer’s Initials ______________ 
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Scorer # ____       PERFORMING RUBRIC:  Modern 

This rubric explains the elements of the prompt and standards that should be included in the work.   A student cannot meet standard on this task if he/she receives “Below standard” on any 
expectation.   

Expectations  Exceeds standard 
3 

Meets standard 
2 

Below standard 
1 

(P1) Shows kinesthetic 
awareness and 
movement skills  

Demonstrates a high level of 
consistency and reliability in performing 
technical skills that require strength, 
flexibility, agility, and coordination. 
 
Performs dance sequence without 
intrusive errors. 
 

Often demonstrates strength, 
flexibility, agility, and coordination 
as appropriate to the genre. 
 
 
Performs dance sequence without 
intrusive errors. 
(P1) 

Demonstrates some strength, flexibility, 
agility, and coordination. 
 
 
 
 
Performs dance sequence with some 
intrusive errors. 

(P2) Demonstrates 
rhythmic acuity  
 

Demonstrates the complexity of the 
rhythms throughout the whole body, as 
required by the dance. 

Performs rhythmic patterns accurately 
and maintains the appropriate tempo. 
(P2) 

 Performs rhythmic patterns and maintains a 
tempo somewhat accurately. 
 

(P3) Demonstrates 
dynamic range & artistic 
expression 
 

Presents movement with a clear and 
strong intention of the body in space, 
time, weight, and flow; has a heightened 
sense of personal phrasing clearly 
presenting high and low points; fully 
demonstrates commitment to movement 
and concept 
 

Often presents movement with clarity 
of intent; uses varied qualities and 
phrasing; often demonstrates 
commitment to movement and 
concept 
(P3) 

Presents movement with some clarity of 
intent; uses few varied qualities and 
phrasing; sometimes demonstrates 
commitment to movement and concept 
 

(P4) Performs dance 
with stylistic fluency  

Performs dance with a high level of 
stylistic fluency. 
 

 

Performs with a moderate level of 
stylistic fluency.   
(P4)If applicable, see attached criteria 
checklists for particular style 

 

Performs with a low level of stylistic fluency. 
 

 

 
Comments  
 
 
 
 
Score ______________ Scorer’s Initials ______________ 
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Scorer # ____       PERFORMING RUBRIC:  Jazz 

This rubric explains the elements of the prompt and standards that should be included in the work.   A student cannot meet standard on this task if he/she receives “Below standard” on any 
expectation.   

Expectations  Exceeds standard 
3 

Meets standard 
2 

Below standard 
1 

(P1) Shows kinesthetic 
awareness and 
movement skills  

Demonstrates a high level of 
consistency and reliability in performing 
technical skills that require strength, 
flexibility, agility, and coordination. 
 
Performs dance sequence without 
intrusive errors. 
 

Often demonstrates strength, 
flexibility, agility, and coordination 
as appropriate to the genre. 
 
 
Performs dance sequence without 
intrusive errors. 
(P1) 

Demonstrates some strength, flexibility, 
agility, and coordination. 
 
 
 
 
Performs dance sequence with some 
intrusive errors. 

(P2) Demonstrates 
rhythmic acuity  
 

Demonstrates the complexity of the 
rhythms throughout the whole body, as 
required by the dance. 

Performs rhythmic patterns accurately 
and maintains the appropriate tempo. 
(P2) 

 Performs rhythmic patterns and maintains a 
tempo somewhat accurately. 
 

(P3) Demonstrates 
dynamic range & artistic 
expression 
 

Presents movement with a clear and 
strong intention of the body in space, 
time, weight, and flow; has a heightened 
sense of personal phrasing clearly 
presenting high and low points; fully 
demonstrates commitment to movement 
and concept 
 

Often presents movement with clarity 
of intent; uses varied qualities and 
phrasing; often demonstrates 
commitment to movement and 
concept 
(P3) 

Presents movement with some clarity of 
intent; uses few varied qualities and 
phrasing; sometimes demonstrates 
commitment to movement and concept 
 

(P4) Performs dance 
with stylistic fluency  

Performs dance with a high level of 
stylistic fluency. 
 

 

Performs with a moderate level of 
stylistic fluency.   
(P4) 
Student demonstrates: 
-parallel positioning 
-groundedness; use of plié 
See criteria checklist if applicable for 
particular style 

 

Performs with a low level of stylistic fluency. 
 

 
Comments  
 
 
 
 
 
Score ______________ Scorer’s Initials ______________ 
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Scorer # ____       PERFORMING RUBRIC:  For Latin Dance Forms 

This rubric explains the elements of the prompt and standards that should be included in the work.   A student cannot meet standard on this task if he/she receives “Below standard” on any 
expectation.   

Expectations  Exceeds standard 
3 

Meets standard 
2 

Below standard 
1 

(P1) Shows kinesthetic 
awareness and 
movement skills  

Demonstrates a high level of 
consistency and reliability in performing 
technical skills that require strength, 
flexibility, agility, and coordination. 
 
Performs dance sequence without 
intrusive errors. 
 

Often demonstrates strength, 
flexibility, agility, and coordination 
as appropriate to the genre. 
 
 
Performs dance sequence without 
intrusive errors. 
(P1) 

Demonstrates some strength, flexibility, 
agility, and coordination. 
 
 
 
 
Performs dance sequence with some 
intrusive errors. 

(P2) Demonstrates 
rhythmic acuity  
 

Demonstrates the complexity of the 
rhythms throughout the whole body, as 
required by the dance. 

Performs rhythmic patterns accurately 
and maintains the appropriate tempo. 
(P2) 

 Performs rhythmic patterns and maintains a 
tempo somewhat accurately. 
 

(P3) Demonstrates 
dynamic range & artistic 
expression 
 

Presents movement with a clear and 
strong intention of the body in space, 
time, weight, and flow; has a heightened 
sense of personal phrasing clearly 
presenting high and low points; fully 
demonstrates commitment to movement 
and concept 
 

Often presents movement with clarity 
of intent; uses varied qualities and 
phrasing; often demonstrates 
commitment to movement and 
concept 
(P3) 

Presents movement with some clarity of 
intent; uses few varied qualities and 
phrasing; sometimes demonstrates 
commitment to movement and concept 
 

(P4) Performs dance 
with stylistic fluency  

Performs dance with a high level of 
stylistic fluency. 
 

 

Performs with a moderate level of 
stylistic fluency.   
(P4) Student demonstrates:  

• Gestures and stance unique 
to the dance style; 

• Partnering – 
- Relating to partner within 
appropriate role (ie. Leading or 
following) 
- Fluidity in coordination between 
partners 

• Hip and shoulder 
articulation, and footwork 
unique to dance style 

• Coordinated skirtwork 
when applicable 

 

Performs with a low level of stylistic fluency. 
 

 

Comments  
 
 
 
Score ______________ Scorer’s Initials ______________ 
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Scorer # ____       PERFORMING RUBRIC:  Hip Hop 

This rubric explains the elements of the prompt and standards that should be included in the work.   A student cannot meet standard on this task if he/she receives “Below standard” on any 
expectation.   

Expectations  Exceeds standard 
3 

Meets standard 
2 

Below standard 
1 

(P1) Shows kinesthetic 
awareness and 
movement skills  

Demonstrates a high level of 
consistency and reliability in performing 
technical skills that require strength, 
flexibility, agility, and coordination. 
 
Performs dance sequence without 
intrusive errors. 
 

Often demonstrates strength, 
flexibility, agility, and coordination 
as appropriate to the genre. 
 
 
Performs dance sequence without 
intrusive errors. 
(P1) 

Demonstrates some strength, flexibility, 
agility, and coordination. 
 
 
 
 
Performs dance sequence with some 
intrusive errors. 

(P2) Demonstrates 
rhythmic acuity  
 

Demonstrates the complexity of the 
rhythms throughout the whole body, as 
required by the dance. 

Performs rhythmic patterns accurately 
and maintains the appropriate tempo. 
(P2) 

 Performs rhythmic patterns and maintains a 
tempo somewhat accurately. 
 

(P3) Demonstrates 
dynamic range & artistic 
expression 
 

Presents movement with a clear and 
strong intention of the body in space, 
time, weight, and flow; has a heightened 
sense of personal phrasing clearly 
presenting high and low points; fully 
demonstrates commitment to movement 
and concept 
 

Often presents movement with clarity 
of intent; uses varied qualities and 
phrasing; often demonstrates 
commitment to movement and 
concept 
(P3) 

Presents movement with some clarity of 
intent; uses few varied qualities and 
phrasing; sometimes demonstrates 
commitment to movement and concept 
 

(P4) Performs dance 
with stylistic fluency  

Performs dance with a high level of 
stylistic fluency. 
 

 

Performs with a moderate level of 
stylistic fluency.   
(P4) Student demonstrates: 

• Isolations/articulation 
of body parts 

• Levels 
• Groundedness 

If applicable, see attached criteria 
checklist for particular style. 

 

Performs with a low level of stylistic fluency. 
 

 

 
Comments  
 
 
 
 
 
Score ______________ Scorer’s Initials ______________ 
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